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MOTTOS 
 
 
 
Everything will be difficult before 
it becomes easy. 
(Anonymous) 
 
Whoever does right, whatever male 
or female, and is a believer, will 
make him live a good life, and will 
award them their reward for the 
best of what they used to do  
(Q.S. 16: 97) 
 
Be thankful for what you have, you 
will end up having more, if you 
concentrate on what you don’t 
have, you will never ever get 
enough 
(Oprah Winfrey) 
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ABSTRACT 
 
The objective of the study is to find out whether there is a significant 
difference in the writing ability among X grade students of SMA N 9 Purworejo, 
who are taught using Text-Based Approach and those who are not in the academic 
year 2012-2013.  
This study involved 46 students who were divided into two groups: Class X4 
(23 students) as the control group, and Class X3 (23 students) as the experimental 
group. The data were obtained by means of two essay writing tests. They were 
administered to the two groups as the pretest and the posttest. The pretest was given 
to both groups before the treatment and the posttest was given at the end of 
treatment. The data were analyzed by means of descriptive and inferential statistics. 
The hypothesis was tested using the analysis of covariance. 
The results show that there is a significant difference in the writing ability 
between the students who are taught by using Text-Based Approach and those who 
are not. It is indicated by the result of the test of hypothesis using ANCOVA. The 
probability value (0.001) is lower than the significance level (0.05). This means that 
the effect of Text-Based Approach significantly improves the students’ writing 
ability in the English teaching and learning in SMA N 9 Purworejo. 
 
 
 
 
 
 
 
 
 
  
 
CHAPTER I 
INTRODUCTION 
 
A. Background of the problem 
Language and human beings cannot be separated. Whoever, whatever and 
wherever they are, language always accompanies them. Even when one is silent, 
basically he still uses language because it is a means used to form thought and 
feeling, will and activity. In education, English becomes an important language in 
transferring knowledge and technology. 
In English mastery, there are four important basic skills. These are listening, 
speaking, reading and writing. Among those skills, writing is very important to learn 
because it will help students master the other skills. Writing is a process to get 
product is influenced by some elements such as vocabularies, grammar, organization, 
spelling, and punctuation. In the writing of teaching and learning process, the 
students can learn many aspects of writing, so that they can produce sentences, 
paragraphs and texts by using English compositions which are acceptable and 
grammatical. In senior high schools students learn to develop and write simple 
functional texts such as recount, narrative, news items, procedures, and descriptive 
texts.  
Writing ability of senior high school students in the English teaching and 
learning process is still considered low. It is because students are still poor in 
vocabulary, grammar, organization, spelling, sentence structure, ideas and 
  
 
development. Therefore, the students cannot explore and develop their ideas in their 
writing.  
The final goal of the learning of English is that students can use the language in 
real communication. To achieve the goal of the teaching and learning of writing in 
English, the teaching of the writing skill must be emphasized too. But, so far, many 
teachers still neglect it. In English teaching processes, many teachers do not want to 
waste the time to pay attention to students’ writing ability because they have to give 
all materials to the students and have to finish them on time as scheduled. So, the 
teacher does not give long times to the students to improve their ideas in writing. The 
teacher must know why the students have difficulties to increase their writing ability. 
They also must understand what the students need to increase their writing ability. 
They should be able to build a good relation with the students to create their 
motivation in the English teaching and learning process.  
The fact is that the teaching and learning of English at school does not achieve 
the final goal yet. According to the teachers’ and students’ experiences, it is obvious 
that the teaching and learning of English has failed to produce students that have a 
good ability in their writing. Students are often confused and do not know what to 
write in English. A good mark in English report does not represent a good students’ 
writing ability. Most of the students, who have learnt English for six years in 
elementary school, three years in junior high school, do not have enough language 
competence and performance which enable them to write properly. This phenomenon 
also emerges in the teaching and learning English at SMAN 9 Purworejo. 
  
 
There are many factors affected the students English learning achievement. 
One of them is teaching method. Teaching method consists of the teaching steps 
from the beginning until the end of the lesson. It also has the objective to cope with. 
Different method has different aims. Method considered as the main factor that the 
researcher concerns because without a method the objective could not be coped. 
There are many kinds of method. Moreover, there is no a good method or bad 
method, it is based on the context. So, the teacher must use the appropriate method 
by analyzing the context. Based on the phenomenon happened in SMA N 9 
Purworejo above, the researcher want to conduct a research whether a certain method 
is good or not to be implemented in that school especially in teaching writing. 
 
B.  Identification of the problem 
Process of language teaching in the classroom consists of some important 
components such as; students, teachers, materials, media, and methods. Those factors 
can determine the success of the English teaching and learning process. They are 
presented as follows. 
1. Students 
Students are the centre of learning which have important roles in the teaching 
and learning process. They are regarded as independent human beings who have 
their own strengths, weaknesses, feelings, attitudes, hopes, aspiration, beliefs, 
values, needs, and fantastic (Sugeng, 1997:26). In fact, there are many students who 
have low motivation and cannot find their own strategy to learn English, they still 
  
 
get difficulties in expressing idea, using grammar and vocabulary in learning 
writing.  
2. Teachers 
A teacher has important roles in the teaching-learning process. According to 
Harmer (2001: 261), the roles of the teacher in writing teaching and learning 
process are as a motivator, a resource, and a feedback provider. Unfortunately, not 
all the teachers have the ability to arouse students’ motivation, supply the 
information, create the right conditions for the generation of ideas, and give 
feedback. Besides, not all teachers implement an effective and appropriate method 
to teach who have different characteristics. The teacher should be clear on what 
skills he or she is trying to develop. Teachers must create an atmosphere that makes 
students interested to study and express their ideas. This atmosphere indeed makes 
it possible for teachers to predict everything they will say and do. Teachers serve as 
controllers in applying techniques, who will carefully project how a technique will 
proceed, specify directions to be given, and manage the timing of the techniques. 
3. Materials 
Material is one of the important factors influencing the teaching and learning 
of writing. The teacher should be able to choose the materials which are interesting 
and motivating the students. Besides, the teachers also should be able to create and 
organize their own materials based on the students’ level, needs, and capacity in 
order to be suitable and easier to be learned by students. 
 
  
 
4. Media 
Choosing media to teach is different from that of choosing shopping things. 
The correct one means much to the success of the teaching-learning process. The 
use of media in teaching-learning activities to support the educational needs is 
because the media can make the difficult and boring learning become easy and 
interesting one. The problems, therefore can be identified that a teacher in senior 
high school might lack of capability in organizing the materials used in classroom, 
lack of various effective teaching method to teach writing, lack of various teaching 
media which ease students in learning English to use, lack of creativity to capture 
students’ interest in learning English by text-based approach.  
Educational media, as forms of media used for educational purposes both by 
the teacher and the students as one learning resource in the teaching-learning 
processes give a meaningful function. Besides, the media should also be interesting 
which can make the students interested and pay attention to them.  
5. Methods 
 A method is a set of procedures that involve the use of the specific technique 
in the teaching and learning process.  A good method is a method which can give 
the students a lot of opportunities to be involved actively in the teaching and 
learning process. There are several teaching methods which can be used to 
encourage students in teaching and learning writing process, for examples: 
communication in class, discussion, communication games, simulation and text-
based approach. 
  
 
A method is a device which determines the reading and writing teaching and 
learning process. A good method is a method which can give the students a lot of 
opportunities to be involved actively in the teaching and learning process.  
There are many methods used in the writing teaching and learning process, 
such as traditional method which focuses on grammar and translation skill; 
communicative method which focuses on all the component of communicative 
competence and not restricted to grammatical or linguistic competence; and 
cooperative learning method, one of them is the text-based approach. Text-based 
approach is an approach that lets the students study the specific classes of the text 
called text-types or a particular text-type. However, there are still many teachers who 
do not apply the good method in teaching, so it influences the quality of the writing 
teaching and learning and the low of students’ writing skill. 
 
C. Limitation of the Problems 
There are many factors mentioned in the previous discussion, it is impossible 
for the writer to include all the factors that have been stated above. The researcher 
then limits the problem on the use of text-based approch in teaching and learning 
processes of writing. The limitation is based on the assumption that senior high 
school students need method which will build up their motivation in learning 
English, especially in increasing their writing ability of the first grade students of 
SMAN 9 Purworejo through text-based approach. 
 
  
 
D. Formulation of the Problems 
Based on the background of the reserach, identification and the limitation of 
the problems that have been stated above; the problems can be formulated as follows 
into these questions: 
1. What are the achievement scores of the X grade students of SMAN 9 
Purworejo who are taught by using text-based approach in English learning 
like? 
2. What are the achievement scores of the X grade students of SMAN 9 
Purworejo who are taught by using a conventional method in English learning 
like? 
3. Is there any significant difference in the writing ability between students who 
are taught by using text-based approach and those who are taught by using a 
conventional method? 
 
E. Objectives of the Research 
In line with the formulation of the problem above, the result of the study can be 
described as follows: 
1. To describe the achievement scores of the X grade students of SMAN 9 
Purworejo who are taught by using text-based approach in English learning. 
2. To describe the achievement scores of the X grade students of SMAN 9 
Purworejo who are taught by using a conventional method in English 
learning. 
  
 
3. To predict the difference in the writing ability between students who are 
taught by using text-based approach and those who are taught by using a 
conventional method. 
 
F. Significance of the Research 
In general, the result of the research, hopefully can give some contributions to 
the English teaching and learning processes as follows as: 
1. Practical 
a. To the teacher 
 
The findings of the study, the teacher are expected to give information 
about the use of text-based approach in the teaching and learning process in 
writing. The teacher can increase students’ writing ability to make their English 
written well. 
b. To the students 
The finding of the study, the students can solve their problems to increase 
their writing ability. The students can reach their ability in writing to make their 
English written well. 
 
2. Methodological Sicnificance 
The procedure and also the outcomes of the research hopefully can inspire 
other researcher to conduct further research in order to improve the quality of 
English teaching and learning processes. 
  
 
CHAPTER II 
LITERATURE REVIEW 
 
A.  Theoretical Framework 
1. Writing 
a. Definition of Writing 
Writing is one of fundamental importance in learning English. Writing is a 
process that involves the work of one’s mind and requires one’s language skill in 
expressing thoughts or ideas and feelings into the written form. It includes the 
organization of words, phrases, clauses and sentences into coherent and cohesive 
paragraphs and texts.  
The sentences in paragraphs, which are related to each other, show the 
coherence of the paragraph. Coherence among the paragraph means that the 
paragraphs are related to the previous and the next ones. Cohesion is the use of 
techniques in order to make the relation among the sentences within the 
paragraphs and that among the paragraphs. The techniques can be in the form of 
transitional words, pronoun, repeated key words, and the parallel structure. The 
application of coherence and cohesion are useful as it can make the texts clear 
and easy to be understood. In writing, the writer must also master the rules of 
vocabulary, spelling, and rules of grammar, morphology and syntax. 
Writing is a way to communicate with others (Langan, 2005: 14). In order 
to communicate effectively, people must constantly adjust their speech to suit 
  
 
their purpose and audience, this same idea with writing and the audience who 
will read our works. The ability to adjust your writing and to suit your purpose 
with audience will serve you well not only in the classroom, but also in the 
workplace and beyond. 
Writing is a continuous process of discovery. As you are writing, you may 
think of ideas that may not be in your brainstorming list or outline (Oshima and 
Hogue, 2006:18). Whenever you write, consider your specific audience that is 
the people who will read what you have written. Second, consider the tone of 
your writing, your style or manner of expression. It is revealed by your choice of 
words and grammatical structures even the length of your sentences. Finally, the 
purpose of a piece of writing determines its organizational pattern.  A persuasive 
in one way and a comparison contrast essay in other way. 
Therefore, writing ability is the ability to express the ideas, thoughts, and 
feeling in written language. In order to have such ability, first of all a writer 
should understand the graphic system of the language being used. Every activity 
of writing has a purpose. Writing purposes have to do with goals that are often 
referred to aims of writing or writing intentions. According to Palmer, Hafner, 
and Sharp (1994:84) explain that the goal of writing is to construct the meaning 
for the writers and to communicate that meaning to the readers. When writers 
write, they generate ideas, thoughts and imagine. The writer and the readers are 
involved in the communication of the written text. 
  
 
Essentially, writing is a means of expressing ideas, thoughts and feelings 
to others in written symbols. To express ideas, thoughts and the feelings clearly 
and effectively, the understanding of the graphic system is not enough, because 
good writing requires knowledge of grammar and the art of using rhetoric such 
as arranging words, phrases, sentences, and paragraphs in such a way that attract 
the readers’ attention. As the main function of writing is for communication, as a 
writer should be able to make his readers understand the message that is 
conveyed in the text. On the other hand, Nunan (2003:88) says writing is the 
mental work of inventing ideas, thinking about how to express them, and 
organizing them into statements and paragraphs that make it clearer to a reader. 
From the definitions above, it can summarized that writing is an activity to 
express ideas, thoughts, feelings and purpose in written language. Writing ability 
is an ability to express ideas, thoughts, and feelings in written language. Writing 
needs well preparation and a lot of practices. It is a thinking process which also 
needs ability to organize the language into good product writing.  
 
b. Process of Writing 
Writing is a complex process with a number of operations going on 
simultaneously. The process of writing contains a number of stages. Writing is 
an indeed thinking process. It helps us to clarify our thoughts. By increasing 
your writing activities, your writing ability will increase directly (Brown, 
2001:336). Before the writer writes what he wants to write, the writer should 
  
 
decide and think about the topic of writing. It means that the writer must 
consider the reason for the topic of the writing that has been chosen. A good way 
of thinking can produce good writing and vice versa. Without any good thinking, 
good writing is impossible.  
There are some stages in the writing process. Oshima and Hogue (1999: 3-
12) categorize the writing process into three stages: prewriting, planning and 
outlining, and writing and revising. Prewriting is a series of strategies designed 
to choose a topic and generate ideas. Planning or outlining is a series strategies 
designed to make sub lists, write the topic sentence, and outline. Writing and 
revising drafts are a series strategies designed to write the first rough draft, 
revise content and organization, proofread the second draft, and write the final 
copy. 
Moreover, Brown (2001:336) divides the writing process into several 
stages: brainstorming ideas, drafting and revising. Brainstorming is one of 
several different ways to begin writing. It permits to approach a topic with an 
open mind. Drafting is seeking feedback from teacher or classmates. Revising is 
looking at the overall focus, considering organization, deciding whether there is 
enough evidence. This steps can improve the written is clearly and more 
convincing. 
Furthermore, Langan (2005: 23-42) groups the writing process in the more 
complex ways. First is prewriting. In prewriting, there are five prewriting 
  
 
techniques that will help a writer to think about and to develop a topic and get 
words on paper: (1) free writing, it means jotting down and get words on rough 
sentences or phrases everything that comes to mind about a possible topic. (2) 
Questioning. In questioning, the writer generates ideas and details by asking 
questions about she or he subject. (3) Making a list. It also known as 
brainstorming, the writer collects ideas and details that relate to his or her 
subject. (4) Clustering. Clustering, also known diagramming or mapping, is 
another strategy that can be used to generate material for a paper. (5) A stretch 
outline. In stretching an outline, the writer thinks carefully about the point, and 
the order in which she or he will arrange those items. The second process is 
writing a first draft. When the writer writes a first draft, be prepared to put in 
additional thoughts and details that did not emerge during prewriting. The third 
process is revising. Revising means rewriting a paper, building on what has 
already been done, in order to make it stronger. There are some stages in the 
revising process, they are: revising content, revising sentences, and editing. The 
fourth process is outlining. Outlining provides a quick check on whether her or 
his paper will be unified, be adequately supported, and be will organized. 
Based on some theories above, it can be summarized that in general, the 
stages of writing process can be divided into three: prewriting, writing and 
rewriting. Prewriting involves activities carried out before writing. It consists of 
preparation, planning, incubation and shaping. Writing is the activity of 
organizing one’s ideas into sentences and paragraph in the written form. 
  
 
Rewriting includes the activities done after the writing process: revising, editing 
and proofreading. 
c. Genre of Written Texts 
A lot of writing within a discourse community is very genre-bound. In 
other words, writers frequently construct their writing so that people within that 
discourse community will instantly understand what kind of writing it is. Genre 
represents the norms of different kinds of writing. Genre is also called the type 
of texts. The School-Based Curriculum implies that students of Senior High 
School should be able to understand many genres in English. It means that 
students should know the genre of the text to develop English texts.  
There are some types of texts taught in the School-Based Curriculum of 
Senior High School.  They are narrative, descriptive, recount and procedure. In 
the first semester of the first grade student, there are two genres that are taught to 
the students, they are recount and narrative. 
Narrative text is a literacy text that tells a story to entertain or give a view 
of life (Anderson and Anderson, 1997: 6). Some examples of narrative text are 
fable, legend, fairy tale, mystery, science fiction. It is organized to include 
orientations, complication, resolution and re-orientation. Orientation sets the 
scene and introduces the participants, while complication, sets off a chain of 
events that influences what will happen in story. At the resolution, the characters 
finally sort out the complication. Re-orientation provides a comment or moral 
based on what has been learned from the story.  
  
 
Narrative is an account of a sequence of events, usually in chronological 
order. Relating to kinds of text, which student has to complete studying in high 
school, narrative is a text which retells the story or previous experiences. The 
purpose of the text is to entertain or amuse readers or listeners about the story. 
The language features of narrative texts are: 
 Using specific characters. 
 Using time words that connect events to tell when they occur. 
 Using verbs to show the actions that occur in the story. 
 Using descriptive words to show the characters and setting. 
Descriptive text is a text which lists the characteristics of something. Its 
purpose is to describe and reveal a particular person, place, or thing. It is 
organized to include identification (mention the special participant) and 
description (mention the part, quality, and characteristics of subject being 
described). The language features of descriptive text are: 
 Using the attribute and identifying process. 
 Using the adjective and classifiers in nominal group. 
 Using the simple present tense. 
Recount text is a text which retells events or experiences in the past. Its 
purpose is either to inform or to entertain the audience. There is no complication 
among the participants and that differentiates from narrative. Generic Structure 
of Recount Text: 
  
 
 Orientation: Introducing the participants, place and time. 
 Events: Describing series of event that happened in the past 
 Reorientation: It is optional. Stating personal comment of the writer to the story 
Language Feature of Recount Text: 
•  Introducing personal participant; I, my group, etc. 
•  Using chronological connection; then, first, etc. 
•  Using the linking verb; was, were, saw, heard, etc. 
•  Using action verb; look, go, change, etc. 
•  Using the simple past tense. 
Procedure text is a text that is designed to describe how something is 
achieved through a sequence of actions or steps. It explains how people perform 
different  processes in a sequence of steps. This text uses simple present 
tense,often imperative sentence. It also uses the temporal conjunction such as : 
first, second, then, next, finally, etc. The language features of procedure text are:  
 Using imperatives 
 Using actions  
 Using conjunctions and time connectives to sequence the events 
 Using adverbial phrases. 
 
d. Technique of Teaching Writing 
The English teacher has an important role in determining the students’ 
success or failure in writing. In teaching and learning process, students must do a 
  
 
lot of practice to become a good writer. The teacher not only teaches, but also to 
guide the students before and after the writing process. The teacher must be able 
to develop techniques to teach writing, so that learning to write is more efficient 
and effective. 
Teaching is clearly defined by Brown (1987: 7). He explains that teaching 
is guiding and facilitating learning enabling the learner to learn, and setting the 
condition for learning. This definition implies that a teacher has a big role in 
setting the condition for learning, motivating the students in order to learn, 
facilitating the learning process, and finally guiding the students in the learning 
process. 
In teaching and learning writing, students need to be personally involved 
in writing exercises in order to make the learning experience of lasting value. 
Encouraging student participation in the exercise, while at the same time 
refining and expanding writing skills, requires a certain pragmatic approach. 
According to Brown (2001: 343-344), there are various genres of written 
texts abound. The five major categories of classroom writing performance are 
mention below: 
a. Imitative, or writing down 
At the beginning level of learning or write, students will simply “write 
down” English letters, words and possibly sentences in order to learn the 
conventions of the orthographic code. They learn how to form the letters, 
  
 
words and simple sentences. The teacher usually examines this kind of writing 
performance first. 
b. Intensive, or controlled 
The intensive writing typically appears in controlled, written grammar 
exercises. The students learn to produce their competence in grammar, 
vocabulary or sentence formation. A simple form of controlled writing is to 
present a paragraph to the students in which they should change the tenses or 
references in the paragraph. 
c. Self – writing 
A significant proportion of classroom writing may be devoted to self 
writing or writing only the self in mind as an audience. The example of this 
category in the classroom is “note – taking”. The students have some notes in 
the form of recall during a lecturing. Diary of journal writing and dialogue 
journal falls into this category. Dialogue journal in which there are reactions 
and responds between the teacher and the students.  
d. Display writing 
The traditional grammar or vocabulary test includes this writing 
performance. Since it demonstrates the students writing ability to combine or 
use words correctly. All language students, short answers exercises, essay 
examinations and research reports involve an element of display writing. 
 
  
 
e. Real writing 
Some classroom writing aims at the genuine communication or messages 
to an audience in need of those messages. The two categories of real and 
display writing are actually two end continuums, and it between the two 
extremes laid some combination of display and real writing.  
 
2. Text – Based Approach 
a. The definition of Text-Based Approach 
Genres are related to the text types. Genre refers to the language 
processes involved in doing things with language (Knapp and Watkins, 2005: 
21). Genre as means for analyzing text has become a means for better 
pragmatic and linguistic understanding of texts. Further explanation from 
Chandler (1997: 3) that term genre is widely used in rhetoric, literary theory, 
media theory, and more recently linguistics; refer to distinctive type of the 
texts. 
From the description above a conclusion that can be drawn is that genre 
has the strong relation with the text. Texts are made of words. Words are 
around the people. When words are used to make meaning, the text is created. 
A text is any completed act of communication such as a greeting, television 
advertisements and so on (Knapp and Watkins, 2005: 29).  
Genres refer to more specific classes of text, types of activities such as 
personal letters, advertisements, students’ essay, and the text types represent a 
  
 
group of text which are similar in linguistic form such as narrative, anecdote, 
descriptive, recount and so on. However, the term of genre means type of the 
text. This term has been widely used in the recent English curriculum in 
Indonesia. The definition of genre or type of the text refers to definition given 
by Partridge (2001: 11) that is a staged, goal oriented, purposeful activity in 
which speakers engage as members of a culture. 
In line with Paltridge, Byram (2004: 234) defines the text-based approach 
as a framework for language instruction based on examples of a particular text 
type. The text type framework supports students’ writing with generalized, 
systematic guiding principles about how to produce meaningful passages. He 
also defines genres as a staged, goal oriented, purposeful activities in which 
speakers engage as members of their culture. Moreover, text type can be simple 
and straight forward in primary school and secondary school because the 
students are often expected to produce texts that contain more than one genre 
(Knapp and Watkins, 2005: 29).   
In this approach, the example of specific text is introduced and some 
distinctive characteristics of the given text are pointed out so that students 
notice specific configuration of that text. Before writing, the context of a 
situation should be considered and analyzed in order to anticipate what 
linguistic features are required. Moreover, the knowledge of language is 
intimately attached to a social. 
  
 
In conclusion, the text-based approach is an approach that lets the 
students study the specific classes of the text called text-types or a particular 
text-type. 
 
b. The Purpose of the Text-Based Approach 
Texts are often related to genre and grammar. The text type represents a 
stage or goal–oriented social process. Text types are referred to as social 
process because members of culture interact with each other to achieve them; 
as goal oriented, because they have evolved to get things done; as staged 
because it is usually takes more than one step for participants to achieve their 
goals. The text-based approach facilitates clear links to the students’ purposes 
for writing beyond the writing classroom (Lin, 2006:71). 
The text-based approach has a communicative purpose, generic structure 
and linguistic features. A communicative purpose is achieved by arranging the 
text to be able to understand by the readers. Therefore, the communicative 
purposes and the structural features should be identified when text types are 
used in writing classes. The structural features that text types are made up of 
include both standards of organization structure and linguistic features. 
Standards of organizational structure refer to how the text is sequenced. 
The text can be classified into genre through three characteristics, they 
are purpose of communication, organization structure and language features. 
The purpose of communication or social function is the reasons why people 
  
 
speak or write or create the text. Organization structure of the text or generic 
structure is the text organization or text arrangement. Language features or 
lexical grammar that is such things as the grammar, vocabulary and connectors 
used. 
English language teaching (ELT) has recently shifted to a concern with 
developing discourse skill. The aim of ELT is now seen as enabling learners to 
develop the knowledge and skill which will allow them to engage with whole 
text appropriate to social contexts. Feez and Joyce (1998: V) state that there are 
some steps of teaching language in designing the text-based syllabus, they 
involve: 
1. Teaching explicitly about the structures and grammatical features of 
spoken and written texts. 
2. Linking spoken and written texts to the social and cultural contexts of their 
use. 
3. Designing units of work which focus on developing skills in relation to 
whole texts. 
4. Providing students with guided practice as they develop language skill for 
meaningful communication through whole texts. 
Those steps are important in the English teaching process because they 
can help the learners to develop their skills in English learning especially in 
writing. So, those steps can be used as a guidance in English teaching. To 
conduct the classroom activity in the process of teaching and learning based on 
  
 
genre, the text-based approach is used. Teaching and learning focuses on the 
understanding and production of selected genres of texts.  
To begin with, the text-based approach starts with the whole text as the 
unit in focus rather than the sentence. The focus on the whole texts implies that 
there is a higher level of order and patterning in language than just in sentence-
grammar at the level of discourse organization and meta-patterning of 
grammatical features. The text–based approach emphasize that this higher 
order must be attended to for effective language use. The specification of text 
types to be taught is based on the classification used by many systemic 
functional linguists, especially in application to classroom teaching of English. 
In conclusion, English language students do not have the same writing 
abilities. All of the writing approaches are different from language; it makes 
hard for many teachers in teaching writing to EFL (English as a Foreign 
Language) students. By implementing the text-based approach in English 
teaching and learning activities, teachers can help English language students 
get a better idea of how to construct short, specific texts where a process-based 
approach (brainstorming, outlining, and drafting) may not be appropriate. 
 
3. The Text-types Used for Teaching Writing to First Grade Students of 
Senior High school 
In the teaching and learning process in Senior High School, the students 
are supposed to do some activities of English teaching and learning of writing. 
  
 
In teaching writing in first year students at SMAN 9 Purworejo, the students are 
expected to be able to express various meaning (interpersonal, ideational, 
grammatical, and textual) in any written text: various short functional texts, 
monologs and essay in the form of recount, narrative and procedure texts. It is 
based on the program outline at SMA stated in School-Based Curriculum. 
The teaching-learning approach of writing is aimed to develop the 
students’ writing ability. There are many text-types in the teaching and learning 
in the forms of writing in senior high school; those are narrative, descriptive test, 
recount text and procedure text. In the first semester of the first grade, students 
have to learn recount text and narrative text. Further explanations of those texts 
are as follows:  
a. Recount Text 
The social purpose of the recount text is to tell the reader what happened 
(Anderson and Anderson, 1997:48). It retells a past event. Recount text is 
divided into two kinds; factual recount and literary or story recount. Factual 
recount is to document a series of events and evaluate their significance in 
some way. According to Anderson and Anderson (1997:53) recounts begin by 
telling the reader who was involved, what happened, where this event took 
place and when it happened. This is called the orientation. An orientation 
usually provides information about ‘who’, ‘where’, and ‘when’. The sequence 
of events is then described in some sort of order for example time. The 
  
 
sequence of events contains a record of events which is usually recounted in 
chronological order. Then, continued by personal comment. 
There may be a reorientation at the end which summarizes the event. 
Grammars used in recount text are as follows (Anderson and Anderson, 
1997:50): 
 Using nouns and pronouns to identify people, animals or things involved; 
 Using action verbs to refer to events; 
 Using past tense to locate events in relation to speaker’s or writer’s time; 
 Using conjunctions and time connectives to sequence the events; 
 Using adverbs and adverbial phrases to indicate place and time; 
 Using adjectives to describe nouns. 
b. Narrative 
Narration is the telling of a story; the succession of events is given in 
chronological order (Anderson and Anderson, 1997:6). The main purpose of 
narrative is to entertain, to gain and hold a readers' interest. According to Board 
of Studies NSW (1998: 37) the narrative text begins by orientation. At this stage, 
‘alerts’ the listener and/or reader to what is to follow, usually by introducing the 
main character/s in a setting of time and place. Then, complication, in this stage 
a sequence of events is telling, which may begin in a usual pattern. It is disrupted 
or changed in some way so that the pattern of events becomes a problem for one 
or more of the characters. The events are evaluated by the character/s, thus 
making it clear to the reader/listener that a crisis has developed. Next, resolution 
  
 
— the problem or the complication is resolved or attempted to be resolved in the 
resolution. A pattern of normalcy is restored to the events, but the main 
character/s has changed as a consequence of the experience. The last is coda. In 
this stage is optional. It makes explicit how the character/s has changed and what 
has been learned from the experience. 
The common structure or basic plan of the narrative text is known as the 
"story grammar." Although there are numerous variations of the story grammar, 
the typical elements are: •) Setting--when and where the story occurs, •) 
Characters--the most important people or characters in the story, •) Initiating 
event--an action or occurrence that establishes a problem and/or goal •) 
Conflict/goal--the focal point around which the whole story is organized, •) 
Events--one or more attempts by the main character(s) to achieve the goal or 
solve the problem, •) Resolution--the outcome of the attempts to achieve the goal 
or solve the problem, •) Theme--the main idea or moral of the story. The graphic 
representation of these story grammar elements is called a story map. The exact 
form and complexity of a map depends, of course, upon the unique structure of 
each narrative and the personal preference of the teacher constructing the map 
(Anderson and Anderson, 1998:8). 
The grammars used in the narrative text are particular nouns to refer to or 
describe the particular people, animals and things that the story is about; 
adjectives to build noun groups to describe the people, animals or things in the 
story; conjunctions and time connectives to sequence events through time; 
  
 
adverbs and adverbial phrases to locate the particular incidents or events; past 
tense action verbs to indicate the actions in a narrative; saying and thinking 
verbs to indicate what characters are feeling, thinking or saying (Board of 
Studies NSW, 1998:37). 
 
B. Previous Research Studies 
Kay and Dudley-Evans in Ita Nurmala (2011: 19-20) have argued that the text-
based approach is more effective for learners to advance their writing skills in a 
second language than the process approach since the model helps free students from 
their severe worries over writing.  
For instance, at the University of Brunei Darussalsam, Henry and Roseberry 
(1998:154-155 in Kim, 2005:36) did an experimental study in academic classes. 
Participants in this research were divided into two groups: a group which used the 
text-based instructions and a group which did not employ the text-based approach in 
the same writing task. After three weeks, participants took a test. The text-based 
group did better than the non text-based group, and the data showed that 36 
knowledge of the typical structure of the content made it easier for learners to 
arrange their ideas in terms of both achieving their communicative goals and 
producing more well-organized writing. It proved that the learners’ understanding of 
both the rhetorical structure and the linguistic features was increased by the text-
based instructions. 
 
  
 
C. Conceptual Framework 
Writing is one of the four language skills that are very important to learn. 
Writing as a process to get product is influenced by some elements such as 
vocabularies, grammar, organization, spelling, and punctuation. Writing is a process 
that involves the work of one’s mind and requires one’s language skill in expressing 
thoughts or ideas and feelings into the written form. In writing we should arrange our 
ideas in the form of words, phrases, clauses, or sentences in such a way that the 
writing can be read clearly and the messages conveyed can be understood by the 
reader. 
Because writing is a skill, it makes sense that the students must do more 
practice writing, the better they will write. One excellent way to get practice in 
writing is like text-based activities. With text-based approach, students can read 
many text-types to reference their writing. Just as reading a lot helps student to 
become better readers, so more student write the better and more fluent they become 
as writers. They expand their range of written expression and write with greater ease 
and speed. Text-based approach contributes to a student’s general writing 
improvement. If text-based approach is successfully encouraging and if the 
conditions for text-based approach are appropriate, it has a powerful effect upon their 
motivation too, quite apart from promoting learner autonomy in writing. Text-based 
approach as instructional media influence the teaching and learning process. The 
students can become more interesting, enthusiastic and more willing to do that. The 
  
 
use of text-based approaches can give something different in their studies. In text-
based approach, student must write kinds of text type. 
It is known that there are some factors that influence the English learning 
process, such as the goal, students, materials, teacher, and approach or method. The 
use of an approach to teaching writing is essential. The use of approach can provide 
some techniques for teaching writing more effectively so that students’ writing 
ability will improve. 
The approach that can be used in teaching writing is the text-based approach. 
The role of the English teacher is important in order to use an effective approach for 
teaching writing to their students in order to improve the students’ writing ability.  
The text-based approach is the approach to do that. In the text-based approach, 
teaching and learning focuses on the understanding and production of selected types 
of texts. The teaching and learning focuses on the understanding and production of 
selected genres of texts.  
Students will be more interested and motivated in the teaching and learning 
process of English, when there is a fun learning atmosphere in the classroom. 
Through appropriate techniques in teaching writing with text-based approach, 
eventually it can help the students to improve their English achievement, especially 
the achievement that is related to writing ability. It can be concluded that there is a 
connection with using text-based approach in improving students’ writing ability. 
 
 
  
 
D. Research Hypothesis 
As mentioned in the introduction, the aim of this research is to investigate 
whether or not there is a significant difference in the writing ability between students 
who are taught writing by using text-based approach and those who are not taught by 
using text-based approach in teaching writing to first grade students at SMAN 9 
Purworejo. Based on literature review and the conceptual framework above, the 
researcher formulates the hypothesis of the research as follows: 
“There is a significant difference in the writing ability between students who 
are taught writing by using text-based approach and those who are not”. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Type of the Research 
This research is categorized as a quasi experimental research. The population is 
the first year students of SMAN 9 Purworejo. The research design is an intact group 
pre-test and post-test design which involves a group of students in the experimental 
group and a group of students in the control group. Bell (1999:15) states that the 
principle of this experiment is that if two identical groups are selected, one of which 
(the experimental group) is given special treatment and the other (the control group) 
is not, then any differences between the two groups at the end of the experimental 
period may be attributed to the difference in the treatment.  
Table 1: The Design of the Study 
Group Pre-test Treatment Post-test 
G1 
G2 
Pe 
Pe 
X1 
X2 
Po 
Po 
 
In which: 
G1 : control group 
G2 : experimental group 
X1 : the treatment using conventional method 
X2 : the treatment using the text-based approach 
Pe : the writing scores on the pre-test 
Po : the writing scores on the post-test 
  
 
B. Research Variables 
This research involves two kinds of variables, the independent variable and 
dependent variable. The independent variable in this research is the text-based 
approach. In the dependent variable, there is one result of the treatment in this 
research (the score of writing test). The variable of text-based approach was 
represented by X. Meanwhile, there was one dependent variable in this research. The 
dependent variable was the students’ writing ability achievement which is 
represented by Y. 
 The treatment in this case is using text-based approach. It was applied to the 
experimental group. So, the teacher did not apply text-based approach in the control 
group in the teaching and learning process. The teacher used the conventional 
method (like using Textbook and LKS) in teaching and learning process. 
 
C. Population and Sample 
The population of this research is the X grade students of SMAN 9 Purworejo 
in academic year of 2012/2013. There were four classes for X grade: X1, X2, X3, 
and X4. Each class consists of 22-27 students. The samples of this research are two 
classes (Class X3 and Class X4). They have taken using cluster random sampling 
technique. Cluster random sampling is a technique of taking sample by classifying 
the group of class. Students of Class X3 are designed as the experimental group 
which treated by using text-based approach, and students of Class X4 are designed as 
the control group which treated by using conventional method in teaching and 
  
 
learning process. The control class (X4) consisted of 23 students, while the 
experimental class (X3) consisted of 23 students too. 
Table 2: Distribution of the Treatment 
No. Class Group Treatment Number of 
students 
1. X3 Experimental Text-based 
approach 
23 
2. X4 Control Conventional 
method 
23 
 
D. Research Instrument 
In this research, the instrument used to collect the data in the form of a test of 
writing ability. It is focused on the text types (recount and procedure texts). The test 
was constructed based on the course outline of the first year students of SMA 
curriculum. In developing the test, the researcher also took the English book used by 
teacher. The writing test was used in this research, namely a test of writing ability of 
certain text types (recount and procedure texts). The instrument was developed in 
reference to the standard of competencies of the school-based curriculum of senior 
high school year X of first semester of the English subject.  
 
E. The Validity and Reliability of The Instrument 
1. The Validity of the Instrument 
 Huges (1989:22) in Fulcher and Davidson (2007: 6) states that validity has 
been understood to mean whether a test measure accurately what is intended to 
  
 
measure. The validity that was applied in the writing test was content and construct 
validity. 
a. Content Validity 
Content validity is defined as any attempt to show that the content of the test 
is a representative sample from the domain that is to be tested (Fucler and 
Davidson, 2007:6). It means that the grammar, vocabulary, and functional content 
of a test were selected on the basis of the course syllabus. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
Table 3: Standard of Competency and Basic Competencies of the School-Based 
Curriculum of Senior High School Ten Grade of the First Semester of 
English Subject. 
 
Standard of 
Competency 
Basic Competencies Indicators 
Writing 
6. Producing the meaning 
of short functional texts 
and short essays in the 
form of recount and 
narrative text in the daily 
life context. 
 
6.2. Producing the 
meaning and the rhetoric 
of short essays in the 
form of recount and 
narrative text accurately, 
fluently and acceptably 
in the daily life context. 
 
 Using grammar, 
vocabulary, and 
mechanics accurately 
in the recount texts. 
 Using the simple 
present tense in recount 
text. 
 Using generic structure 
of recount texts. 
 Writing recount texts. 
 Using grammar, 
vocabulary and 
mechanics accurately 
in the narrative texts. 
 Using the simple past 
tense in procedure 
texts. 
 Using correct generic 
structure of narrative 
texts. 
 Writing narrative texts. 
 
  
 
b. Construct Validity 
In order to develop the instrument, the researcher used content validity in which 
the test was developed based on the English curriculum of Senior High School 
called KTSP. Besides, to fulfill the construct validity, the instrument was 
constructed according to the blue print of writing skill consisting of some specific 
indicators. The detail of the blue print is attached in the appendix. The validity of 
an instrument is the determination of the extent to which the instrument actually 
reflects the abstract concept being examined, expressing ideas and development, 
organization, vocabulary, sentence structure, capitalization and punctuation, and 
also spelling. 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
Table 4: The Categories for Evaluating Writing 
Categorization Description 
Ideas and 
Development 
 
1 Lack development of topic 
2 Adequate development of topic; listing of details 
3 Good development of topic 
4 
Extensive development of topic; strong support of main 
idea with details 
Organization .  
1 Not organized  
2 Sparsely organized; lack of sequence 
3 Fairly well organized; flow and sequence evident 
4 Completely organized; smooth flow with strong sequence 
Vocabulary  
1 Poor or inappropriate word choice 
2 Fair word choice; simple words  
3 Good word choice; meaning is clear. 
4 
Vivid and imaginative word choice; appropriate use of 
vocabulary  
Sentence structure  
1 Poor; many errors 
2 Fair; choppy with variety 
3 Adequate; few errors and some variety of lengths  
4 Excellent; no errors and a variety of lengths 
Capitalization and 
Punctuation 
 
1 Many errors (over 10) 
2 Some errors (6-10) 
3 Very few errors (1-5)  
4 Error free 
Spelling  
1 Many errors (over 10) 
2 Some errors (6-10) 
3 Very few errors (1-5) 
  
 
4 Error free 
 
There were six aspects to be assessed in students’ writing, namely, ideas 
and development, organization, vocabulary, sentence structure, capitalization and 
punctuation, and also spelling. The scores were counted to find out the total score 
of the procedure and recount texts. The following table presents the model of 
scoring composition: 
Table 5: Model of Scoring a Composition 
No. The Writing Aspects The maximum Score 
1. Ideas and development 1 – 4 
2. Organization 1 – 4 
3. Vocabulary 1 – 4 
4. Sentence structure 1 – 4 
5. Capitalization and punctuation 1 – 4 
6. Spelling 1 – 4 
Total score 6 – 24 
 
2. Reliability of the Instrument 
Reliability of a research instrument is the degree of consistency with which 
the instrument measures the attribute; it is supposed to be measuring. Reliability 
can be equated with stability, consistency or dependability of measuring tool. 
Using this kind of reliability, another researcher reads the same data repeatedly. 
  
 
Then, the results are compared. When there is a high degree of agreement, the test 
can be considered reliable.  
McMillan and Schumacher (2001: 181) state that reliability is the 
consistency of measurement, the extent to which the scores are similar over 
different times from the same instrument or occasions of data collection. In this 
research, inter-rater reliability was used. Using this kind of reliability, the 
researcher as the first rater and the consultant (the teacher) as the second rater read 
the same data repeatedly. Then the results were compared. When there was a high 
degree of agreement, the procedure could be considered reliable. To make the 
categorization of the scores of the students’ writing ability, the ideal mean score 
(Mi) and the ideal standard deviation score (SDi) should be found first. The ideal 
mean score was sixty percent of the ideal maximum score, and the ideal standard 
deviation score was one fourth of ideal mean score. 
Table 6: Value of the Reliability Coefficient 
Reliability Coefficient Reliability Category 
0.800 – 1.000 Very high 
0.600 – 0.799 High 
0.400– 0.599 Fair 
0.200 – 0.399 Low 
0.000 – 0.199 Very low 
 
 
  
 
F. Data Collecting Technique 
In this research, the data will be collected from the pre-test and post-test of the 
control group and experimental group. The research instrument for this research will 
doing by using a test.  A test is a series of questions, exercises or other instruments 
used to measure the skills, knowledge, intelligence, ability or talent possessed by 
individuals or group (Hasan, 2002: 28).  
Pre-test will give to two groups, namely experimental group and control group. 
It is aim to measure the students writing ability of the groups before they will give a 
treatment. Then, the researcher will use the text-based approch to the experimental 
group and use the textbook to the control group. Post-test will give to the 
experimental group and give to teh control group to measure the students’ writing 
ability after the treatments were given. The researcher then compare the results of 
experimental and control group to find out the achievement of their writing ability. 
 
G. Data Analysis Technique 
There were two techniques that the researcher employed to analyze the data in this 
research. They were the descriptive analysis and inferential analysis. 
1. Scale Category 
The categorization of scores gained by students was made to find out the level of 
students’ writing ability. The scores categorization of students’ writing ability was 
based on the ideal score. The highest score is 48 and the lowest score is 12. The 
  
 
ideal means score (Mi) and ideal standard deviation (SDi) could be calculating 
using the formula as follows: 
Mi  =  (possible maximum score + possible minimal score) 
                       2 
   =  48 + 12 
                      2 
   =  30.00 
 
SDi   =  (possible maximum score – ideal mean of score) 
                      3 
   = 48 - 30 
                       3 
   =  6.00 
The frequency distribution of the scores of the students’ writing ability can be 
categorized into six levels, namely, excellent, very good, good, fair,  poor and 
very poor. 
Table 7: The Score Category 
Interval Category 
42.00 – 47.99 Excellent 
36.00 – 41.99 Very good 
30.00 – 35.99 Good 
24.00 – 29.99 Fair 
18.00 – 23.99 Poor 
12.00 – 17.99 Very Poor 
 
  
 
2. Descriptive Analysis 
The descriptive statistics are aimed to provide answers to the research 
question formulated on the students’ writing ability between those who were 
taught using text-based approach and those who were not. The statistics used in 
this computation are the mean, which is the average scores of the subjects of this 
study, and the standard deviation, which is the average variability of all scores 
around the mean. 
a. Mean 
Mean is used to know the average score of the subject of this research. It is 
calculated by SPSS (Statistic Package fo Social Science) version 15.00 
windows computer program. 
b. Standard deviation 
 A standard deviation used to know the average variability of all scores 
around them. It is calculated by SPSS (Statistic Package for Social Science) 
version 15.00 for windows computer program. 
 
3. Inferential Analysis 
 The inferential statistics used to test the hypothesys of the study on the 
relationship between text-based approach on one hand and the learning 
achievement on the other side. Before hypothesis testing the requirement for 
normality, homogenity and hypothesis testing is fulfilled. 
  
 
a. Test of Normality 
Test of normality is aimed at knowing whether or not the data gathered 
show a normal distribution. This test was done by the computer program of 
distribution normality test carried out by using the SPSS version 15.0 for 
windows computer program. For this, the Chi-square formula will apply. 
b. Test of Homogeneity 
This test is used to find out whether or not the sample variance is 
homogenous, is the score of one group have homogenous variance with the 
scores of the other groups or not. This test was done by the computer program 
of F-test carried out using the SPSS version 15.00 for windows computer 
program. 
c. Test of Hypothesis 
This testing is used to ensure whether or not there is a significant 
difference in the writing ability among X grade students in SMAN 9 Purworejo 
who are taught by using the text-based approach and those who are not. Here, 
an analysis of covariate (ANCOVA) was applied. McMilan and Schumacher 
(2010 : 309) stated that ANCOVA is used to adjust initial group differences 
stastically on one or more variables that are related to dependent variable and 
to increase the likelihood of finding a significant difference between group 
means. The computation will use SPSS (Statistic Package for Social Science) 
version 15.00 for windows computer program.  
 
  
 
CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
 This chapter presents the study findings and the analysis based on the data 
collection stated in the previous chapter. Here, the findings are analyzed, interpreted, 
and discussed based on the theoretical foundations as presented in Chapter II to 
answer the research questions. The following are the results. 
 
A. Descriptive Analysis  
 The data description explains the results of the tests. This research employed 
two groups. It describes the test scores of the students in the experimental group who 
were taught by using text-based approach and the students in the control group who 
were not. The pretest and the posttest were utilized in each group. Pretest was given 
before treatment and posttest was given after treatment.  
The descriptive analysis is applied to provide the calculation of the mean, the 
standard deviation of the two variables, the highest score and the lowest score. The 
ideal mean and the ideal standard deviation are used to determine the score 
classification. In categorizing the score, the researcher used the classification in the 
table of score category. The categorization of scores of students writing ability was 
based on the ideal score. 
 
 
  
 
1. Data Description of Students’ Writing Scores 
a. The Description of Writing scores from Pre-test of the Control Class 
The researcher used the software Statistical Package for the Social 
Sciences (SPSS) to analyze the quantitative data. The result of statistic 
calculation using SPSS showed that the mean value was 25.78 with the standard 
deviation of 2.654, the maximum score for pre test of the control class was 30. 
And the minimum score was 21. The result of the descriptive statistics can be 
seen in the following table.  
Table 8: The Result of the Writing Pre-Test in the Control Class 
Mean 25.78 
SD 2.645 
Median 26.00 
Mode 26 
Max. Score 30 
Min. Score 21 
N 23 
 
Meanwhile, the students score categorization of writing is based on the 
ideal score. The ideal mean score (Mi) was 30 and ideal standard deviation was 
6. The result of the score category on the students writing ability of the pretest 
score of the experimental group can be seen in the following table.  
 
 
 
 
  
 
Table 9: The Categorization of the Writing Pre Test of the Control Class 
No Score 
Frequency Categorization 
F F (%) Category Category 
Percent 
(%) 
 
1. 
42.00 – 47.99 
0 0 
Excellent 
High 0% 2. 
36.00 – 41.99 
0 0 
Very good 
3. 
30.00 – 35.99 
0 0 
Good 
4. 
24.00 – 29.99 
16 69.6 
Fair 
Low 100% 5. 
18.00 – 23.99 
7 30.4 
Poor 
6. 
12.00 – 17.99 
0 0 
Very Poor 
Total 23 100 
 
 
From the table, it can be shown that 7 (30.4%) students are in the poor 
category. Meanwhile 16 (69.6%) students are categorized in the fair category. 
The excellent category, the very good category and the good category were 
categorized into the high categories. Furthermore, the poor category, the very 
poor category, and the extremely poor category were categorized into the low 
categories. Therefore, based on the data above, it is concluded that the majority 
of the students are in the poor category and it means that most students are in the 
low category (100%). 
  
  
 
b. The Description of the Writing Pre-test of the Experimental Class 
 The treatment in this case using text-based approach was applied to the 
experimental group. The researcher used the software Statistical Package for the 
Social Sciences (SPSS) to analyze the quantitative data. The result of statistic 
calculation using SPSS showed that the mean value was 25.52 with the standard 
deviation of 2.591, the maximum score for pre test of the control class was 30. 
And the minimum score was 21. The result of the descriptive statistics can be 
seen in the following table.  
Table 10: The Result of the Writing Pre Test of the Experimental Class 
Mean 25.52 
SD 2.591 
Median 25.00 
Mode 23 
Max. Score 30 
Min. Score 21 
N 23 
 
 
Meanwhile, the students score categorization of writing is based on the 
ideal score. The ideal mean score (Mi) was 30 and ideal standard deviation was 
6. The result of the score category on the students writing ability of the pretest 
score of the experimental group can be seen in the following table.  
 
 
 
 
  
 
Table 11: The Categorization of the Writing Pre Test of the 
Experimental Class 
No Score 
Frequency Categorization 
F 
F 
(%) 
Category Category 
Percen
t (%) 
 
1. 
42.00 – 47.99 
0 0 
Excellent 
High 0% 2. 
36.00 – 41.99 
0 0 
Very good 
3. 
30.00 – 35.99 
0 0 
Good 
4. 
24.00 – 29.99 
14 60.9 
Fair 
Low 100% 5. 
18.00 – 23.99 
9 39.1 
Poor 
6. 
12.00 – 17.99 
0 0 
Very Poor 
Total 23 100 
 
 
From the table, it can be shown that 9 (39.1%) students are categorized in 
the poor category. Meanwhile 14 (60.9%) students are categorized in the fair 
category. The excellent category, the very good category and the good category 
were categorized into the high categories. Furthermore, the poor category, the 
very poor category, and the extremely poor category were categorized into the 
low categories. Therefore, based on the data above, it is concluded that the 
majority of the students are in the poor category and it means that most students 
are in the low category (100%) 
  
 
c. The Description of the Comparison of Writing between Pre-test of the 
Control Class and the Experimental Class 
The following table is the comparison between the pre test of the control 
class and the experimental class.  
Table 12: The Comparison between the Writing Pre Test of the Control and 
the Experimental Class.  
 
After conducting the pre-test, both classes were measured the level of 
homogeneity by using F-test. 
Table 13: The Resume of the F-Test Result of the Writing Pre Test 
Data F-
observed 
F-table Df P Interpretation 
Pre test 1.04 2.048 22 VS 22 0.9244 Homogenous 
 
From the comparison of the pre test from two classes, it is found that F 
observed is 1.04, while F table is 2.048 with p is 0.9244, the significance is 5 %, 
and df is 22 vs 22. It means that F-observed= 1.04 < F table = 2.048. It can be 
concluded that writing score of the students both in the control class and the 
Description Control Group Experimental Group 
Mean 25.78 25.52 
SD 2.645 2.591 
Median 26.00 25.00 
Mode 26 23 
Max. Score 30 30 
Min. Score 21 21 
N 23 23 
  
 
experimental class in the pre test is homogenous. The resume of the F-test is as 
follows. 
d. The Description of the Writing Post-test of the Control Class 
The post test was given after treatments. It was given to two classes, 
namely experimental and control class. The researcher applied the text based 
approach to the experimental class and applied the conventional method to 
control class. Posttest was given to the experiment and control class to measure 
the result of students writing ability after the treatment was given. The students 
for both classes were asked to write two texts they were descriptive and narrative 
text and the length of each composition was at least 50 words. The result of the 
posttest for experimental and control class can be seen as follows. 
The researcher used the software Statistical Package for the Social 
Sciences (SPSS) to analyze the quantitative data. The result of statistic 
calculation using SPSS showed that the mean value was 26.57 with the standard 
deviation of 2.428, the maximum score for pre test of the control class was 31. 
And the minimum score was 22. The result of the descriptive statistics can be 
seen in the following table.  
Table 14: The Result of the Writing Post Test of the Control Class 
Mean 26.57 
SD 2.428 
Median 26.00 
Mode 26 
  
 
 
 
Meanwhile, the students score categorization of writing is based on the 
ideal score. The ideal mean score (Mi) was 30 and ideal standard deviation was 
6. The result of the score category on the students writing ability of the pretest 
score of the experimental group can be seen in the following table.  
Table 15: The Categorization of the Writing Post Test of the Control Class 
No Score 
Frequency Categorization 
F F (%) Category Category 
Percent 
(%) 
 
1. 
42.00 – 47.99 
0 0 
Excellent 
High 8.7% 2. 
36.00 – 41.99 
0 0 
Very good 
3. 
30.00 – 35.99 
2 8.7 
Good 
4. 
24.00 – 29.99 
16 69.6 
Fair 
Low 91.3% 5. 
18.00 – 23.99 
5 21.7 
Poor 
6. 
12.00 – 17.99 
0 0 
Very Poor 
Total 23 100 
 
 
From the table, it can be shown that 5 (21.7%) students are categorized in 
the poor category. Meanwhile 16 (69.6%) students are categorized in the fair 
category. Moreover, 2 students (8.7%) are categorized in the good category. The 
Max. Score 31 
Min. Score 22 
n 23 
  
 
excellent category, the very good category and the good category were 
categorized into the high categories. Furthermore, the poor category, the very 
poor category, and the extremely poor category were categorized into the low 
categories. Therefore, based on the data above, it is concluded that the majority 
of the students are in the poor category and it means that most students are in the 
low category (91.3%). 
e. The Description of the Writing Post-test of the Experimental Class 
 
The result of statistic calculation using SPSS showed that the mean value 
was 26.57 with the standard deviation of 2.428, the maximum score for pre test 
of the control class was 31. And the minimum score was 22. The result of the 
descriptive statistics can be seen in the following table. 
Table 16: The Result of the Writing Post Test of the Experimental Class 
 
 
 
  
Meanwhile, the students score categorization of writing is based on the 
ideal score. The ideal mean score (Mi) was 30 and ideal standard deviation was 
6. The result of the score category on the students writing ability of the pretest 
score of the experimental group can be seen in the following table.  
Mean 28.13 
SD 1.890 
Median 28.00 
Mode 28 
Max. Score 31 
Min. Score 25 
N 23 
  
 
Table 17: The Categorization of the Writing Post Test of the Experimental 
Class 
No Score 
Frequency Categorization 
F F (%) Category Category 
Percent 
(%) 
 
1. 
42.00 – 47.99 
0 0 
Excellent 
High 13.0% 2. 
36.00 – 41.99 
0 0 
Very good 
3. 
30.00 – 35.99 
3 13.0 
Good 
4. 
24.00 – 29.99 
20 87.0 
Fair 
Low 87% 5. 
18.00 – 23.99 
0 0 
Poor 
6. 
12.00 – 17.99 
0 0 
Very Poor 
Total 23 100 
 
 
From the table, it can be shown that 20 students (87.0%) are categorized in 
the fair category. Meanwhile 3 students (13.0) are categorized in the good 
category. The excellent category, the very good category and the good category 
were categorized into the high categories. Furthermore, the poor category, the 
very poor category, and the extremely poor category were categorized into the 
low categories. Therefore, based on the data above, it is concluded that the 
majority of the students are in the poor category and it means that most students 
are in the low category (87.0%). 
  
 
f. The Description of the Comparison between the Writing Scores of the Post 
test in the Control Class and in the Experimental Class. 
 
The following table is the comparison between the writing scores of the 
post test of the control class and the experimental class. 
Table 18: The Comparison between the Writing Scores Post Test of the 
Control and the Experimental Clas 
 
From the data of post test, it is found that the mean of the control class is 
26.57 and the mean of experimental class is 28.13. It means that it                                                                                                                                                                                                                                                                                             
has higher achievement than the control class as the experiment’s mean is higher 
than the control’s. It means that the students who belong to the experimental 
class had better promotion in writing ability than that of the control class. It can 
be said that using text based approach could improve students writing ability. 
g. The Comparison between the Experimental Class and the Control Class 
The mean value of the pre test and posttest of the experimental class was 
compared, there was difference. The mean value of the pre test was 25.52, 
Description Control Group Experimental Group 
Mean 26.57 28.13 
SD 2.428 1.890 
Median 26.00 28.00 
Mode 26 28 
Max. Score 31 31 
Min. Score 22 25 
N 23 23 
  
 
whereas the post test was 28.13 then the gain score was 2.61. It means that there 
is a progress after treatment. The standard deviation of the pretest was 2.591, 
whereas the posttest was 1.890. The majority of the students’ pretest scores were 
in the poor category that means most students were categorized into the low 
category (60.9%), whereas the posttest was categorized in the poor category 
(87.0%) that means that most students were categorized in the low category. It 
can be said that there was a progress from the pre test to that of the post test after 
treatment using text-based approach. 
Meanwhile, there was also a difference between the score of the pre test 
and posttest of the control group. The mean value of the pre tests was 25.78 
whereas the posttest was 26.57. It can be concluded that the students writing 
ability scores of the control group in which the treatment was not applied, was 
decreasing 0.79 point. The standard deviation of the pre test was 2.654, whereas 
the post test was 2.428. The majority of the students’ pre test scores were in the 
low category (69.6%), whereas the posttest was categorized to the low category 
(69.6%) that means most students were categorized in the low category. 
B. Inferential Analysis 
 The inferential analysis describes pre-testing analysis and hypothesis testing 
as presented below. 
1. Pre-Testing Analysis 
Before hypothesis testing was applied, pre-testing analysis should be done. 
Pre-testing analysis consists of two tests: the normality and homogeneity. 
  
 
Normality test was employed to test whether the data of the scores show the normal 
distribution, and the homogeneity test was used to test whether the sample’s 
variance is homogeneous or not. The results are presented as follows. 
a.  Normality Test 
The test of normality is aimed at finding out whether the data of the scores 
show the normal distribution. In this case, the Chi-Square technique was 
employed. The distribution is considered normal if the value of the Chi Square 
observed (χ²o) is lower than the critical value formed in the table (χ²t) in the level 
of significant 5%. 
The following table presents the result of the test of students’ writing ability. 
Table 19: The Result of the Normality Test of Writing Ability  
Variables df 
Chi-Square 
Interpretation 
χ²o χ²t 5% 
Pre-Test of the Experimental 
Class 
3 2.586 7.81 Normal 
Pre-Test of the Control Class 12 0.706 21.03 Normal 
Post-Test of the Experimental 
Class 
12 4.396 21.03 Normal 
Post-Test of the Control Class 13 0.363 22.36 Normal 
 
 
 
 
 
  
 
Based on the Table 21, the results are as follows: 
1. The value of χ²o of the pre-test for the experimental group (2.586) was lower 
than the critical value of χ²t (7.81) in the significance level of 5 %, with 3 
degrees of freedom. It means that the data of the pre-test of the experimental 
group had a normal distribution. 
2. The value of χ²o of the pre-test for the control group (0.706) was lower than 
the critical value of χ²t (21.03) in the significance level of 5 %, with 12 
degrees of freedom. It means that the data of the pre-test of the experimental 
group had a normal distribution. 
3. The value of χ²o of the pre-test for the control group (4.396) was lower than 
the critical value of χ²t (21.03) in the significance level of 5 %, with 12 
degrees of freedom. It means that the data of the pre-test of the experimental 
group had a normal distribution 
4. The value of χ²o of the pre-test for the control group (0.363) was lower than 
the critical value of χ²t (22.36) in the significance level of 5 %, with 13 
degrees of freedom. It means that the data of the pre-test of the experimental 
group had a normal distribution 
Both the obtained Chi-square value (χ²o) in the pre-test and post-test were 
lower than the critical value (χ²t). So, it could be stated that the data distribution 
of students’ writing ability was normal. 
 
 
  
 
b. Test of Homogeneity  
Homogeneity test is used to find out whether the sample variance is 
homogenous or not. In this case, F-test test was employed on writing ability data. 
The relationship can be considered homogeneous if the significant value is higher 
than the significance level of 0.05. 
The homogeneity test was done in learning achievement before and after 
the research (pre-test and post-test scores). Using SPSS computer program for 
windows, the result is shown in Table 20.  
Table 20: The Result of the Homogeneity Test in the Pre-test  
Variable F- Value 
Df 
 
Sig. Interpretation 
Pre Test 
Writing  
1.04 
22 VS 
22 
0.9244 
Homogeneous 
 
In reference to Table 20, it shows that the value of p (Sig.) of the pre-test 
(0.9244) is higher than level of significance (0.05). Because the probability is 
higher than 0.05 (>0.05) Ho is rejected. It means that the sample of is 
homogeneous.  
Table 21: The Result of the Homogeneity Test in the Post-test 
Variable F- Value 
Df 
 
Sig. Interpretation 
Post Test 
Writing  
1.65 
22 VS 
22 
0.9244 
Homogeneous 
 
  
 
Table 21 shows that the value of p (Sig.) of the post-test (1.65) is higher 
than 0.05. Because the probability is higher than 0.05 (>0.05) so Ho is rejected.  
So, it can be said that the sample is homogeneous.  
 
c. Test of Hypothesis 
1. ANCOVA Test 
The researcher then did the analysis to test the hypothesis of the study. The 
hypothesis states that there was a significance difference in the writing ability 
between the students who are taught by using Text-Based Approach and those 
who are not. The hypothesis testing between experimental and control groups can 
be seen from the following explanation: 
a) Null Hypothesis (Ho): there is no significant difference between the result of 
post-test of experimental group and control group. 
b) Alternative Hypothesis (Ha): there is a significant difference between the 
result of post-test of experimental and control groups. 
Johnson and Christensen (2000:412) stated that: 
a) Rule 1: if the probability value is less than or equal to the significance level 
(0.05), then reject the null hypothesis (Ho), tentatively accept the alternative 
hypothesis (Ha), and conclude that the finding is statistically significant. 
b) Rule 2: if the probability value is greater than the significant level (0.05), then 
fail to reject null hypothesis (Ho) and conclude that the finding is not 
statistically significant. 
 
Table 22 shows the result of hypothesis test using the SPSS computer for 
windows program. 
  
 
Table 22. The Result of the ANCOVA test 
Source df 
Sum of 
Squares 
Mean of 
Square 
F Value Pr > F 
Model 2 181.7854099 90.8927050 71.52 <0.0001 
Error 43 54.6493727 1.2709156   
Corrected 
Total 
45 236.4347826    
     R-Square= 0.768861  
Table 22 shows that the ANCOVA test has a probability value of 0.0001. 
In this research the significant value of 0.05 or 5% was used. Because p 
(probability value) is lower than the significance value (5%), it means that there 
was a significant effect of writing ability of post-test after controlling for the 
effect of pre-test, p < 0.05. Then Ha was accepted and Ho was rejected or there 
was a significant difference in writing ability between the students who were 
taught by using Text-Based Approach and those who were not.  
 
2. T-test  
The results of the hypothesis showed that there was a significant difference 
in the writing ability between students who were taught by using Text-Based 
Approach and those who were not. It can be seen from the mean in the post test 
score of both classes. 
 
 
 
  
 
Table 23: Summary Means of the Pre and Post Test from Experimental and 
Control Class 
 
Mean    (  ) N Post Test SD 
Experimental Class 23 28.13 1.890 
Control Class 23 26.57 2.428 
  
Table 23 shows that the mean value of the post-test of the writing ability 
achieved by the experimental group which was taught using a Text-Based 
Approach was higher than the mean score of the control group which was not 
taught by using Text-Based Approach. The t-test formula is applied to test 
whether there are significantly different results of the two groups. The result of 
the t-test can be described in the following table. 
 
Table 24: The Resume of the T-test Result of Writing in Experimental Class 
(Pair 1) 
 
Variables d.f t-observed t-table Interpretation 
Total Post test and Pre 
test 
22 8.516 1.717  to> t-t = significant 
 
From the table above, it shows that t observed is 8.516, with degree of 
freedom 22 and the significant level 5%. Statistically, if t observed > than t table, 
the difference is significant. In this case, the t-observed is 8.516 and the t table is 
1.717. It means that t observed > t table, so the alternative hypothesis is accepted 
  
 
and the null hypothesis is rejected. It can be concluded that there is significant 
difference between writing ability scores of the students who are taught by using 
Text-Based Approach and those who are taught by using conventional technique. 
 
C. Discussion 
In this sub chapter, the researcher discusses the research findings that include 
the test result and the effectiveness of the approach used in teaching writing. The 
result of research states that the hypothesis statement “there is a significant 
difference between writing ability of the students who are taught by using Text-
Based Approach and those who are taught by using conventional technique” is 
accepted. It means approach helps the teacher in teaching a lesson in order that the 
teaching learning process will be more effective. Approach in teaching learning 
process is used as a means of achieving the learning objectives. 
 Based on the research in SMAN 9 Purworejo, in class X 3 and class X 4, 
whereas the X3 (experimental class) consist of 23 students and X4 (control class) 
consist of 23 students. The data found that the mean score on the pre-test of the 
experimental group was 25.52 and the mean score of the control group was 25.78. 
Based on the calculation on the normality test using SPSS, it was obtained that both 
the pre-test of the experimental group and the control groups had a normal 
distribution. Based on the statistic calculation of the homogeneity test using SPSS, 
the pre-test shows that the value of p (Sig.) of the pre-test (0.9244) is higher than 
0.05. Because the probability is higher than 0.05 (>0.05), it means that the samples 
  
 
are taken have the same variant or homogeneous. And the post-test shows that the 
value of p (Sig.) of the post-test (0.2484) is higher than 0.05. Because the probability 
is higher than 0.05 (>0.05), it means that the samples taken have the same varians or 
homogeneous. 
The statistic calculation of the ANCOVA using SPSS for computer program, 
gave result that the significant value of the group was 0.05. It means that the result of 
significant value of the ANCOVA test (F = 71.52, p < 0.05) was less than the 
significance level of 0.05 so that the null hypothesis (Ho) was rejected and the 
alternative hypothesis (Ha) was accepted. Statistically, when significance value of the 
ANCOVA test < the significance level of 0.05, the null hypothesis is rejected and the 
alternative hypothesis is accepted or there is a significant difference, and when 
significance value of the ANCOVA test > the significance level of 0.05, the null 
hypothesis is accepted and the alternative hypothesis is rejected or there is no 
significant difference. Based on the calculation, the significance value of the 
ANCOVA < the significance level of 0.05. Therefore, the null hypothesis was 
rejected and the alternative hypothesis was accepted. It could be concluded that using 
text-based approach showed a significant difference in the students writing ability 
seem from the result post-test scores after controlling the students’ pre-test scores or 
the covariate.  
Moreover, the researcher also uses t-test to measure the impacts of the 
treatment only, teaching using text based approach, on the students post test scores. 
From the calculation using SPSS, It can be seen that the t-test result which is higher 
  
 
than t-table. In this case, the t-test observed is 8.516 and t-table is 1.717, so 8.516 (t-
test) > 1.717 (t-table).  One of the aims of this research’s result proves that the text-
based approach facilitates clear links to the students’ purposes for writing beyond the 
writing classroom. (Lin, 2006:71). By implementing the text-based approach in 
English teaching and learning activities, teachers can help English language students 
get a better idea of how to construct short, specific texts where a process-based 
approach (brainstorming, outlining, and drafting) may not be appropriate. 
 
 
 
 
 
 
 
 
 
 
 
  
 
CHAPTER V 
CONCLUSIONS, IMPLICATIONS AND SUGGESTIONS 
 
This chapter will discuss three main sections. The first section is the 
conclusions of the research, the second section is the implications and the last section 
is the suggestions from the researcher to the related parties based on the research that 
has been conducted. Below is the further explanation about those sections. 
 
A. Conclusions 
The conclusion of this research is drawn based on the result of the data 
analysis. Its presentation is in line with the research problem formulations stated in 
the previous chapter. Based on the previous discussion, general conclusion can be 
drawn. 
First, writing ability of the two groups of students (who were taught using Text 
Based approach and who were taught using conventional method) before the 
treatment was different. Before the treatment, the mean of the experimental group 
was 25.52. Nevertheless, after the treatment given to the experimental group there is 
a difference in the mean score. The mean score of the experimental group increases 
from 2.61 to 28.13. Briefly, before the treatment 9 students are categorized as very 
poor category group. After the treatment, 3 students are categorized as good category 
(13.0%). 
  
 
Second, the writing ability of the class who were taught using the conventional 
method in pre test and post test was different. The mean of pre test in the control 
class was 25.78. Nevertheless, the researcher conducted pos test and the mean 
increase 0.97 point to 26.57. Briefly, before the treatment, there was no student who 
belongs to good category. After the treatment, there were 2 students who belong to 
good category.  
Third, there is a significant difference between the writing ability of ninth 
grade students of SMA N 9 Purworejo who were taught using Text-Based Approach 
and who were taught without using Text-Based Approach. It is proved from the 
result of the t-test. From the statistical analysis, t-observed is 8.516, with degree of 
freedom 22 and the significant level 5%. Statistically, if t observed > than t table, the 
difference is significant. In this case, the t-observed is 8.516 and the t table is 1.717. 
It means that t observed > t table, so the alternative hypothesis is accepted and the 
null hypothesis is rejected. It can be concluded that there is significance difference 
between writing ability scores of the students who are taught by using Text-Based 
Approach and those who are taught by using conventional technique. The result of 
the ANCOVA test has a significant value of 0.05. In other words, there was a 
significant effect of writing ability of post-test after controlling for the effect of  pre-
test, F = 71.52, p < 0.05. Therefore, it proves the hypothesis which reads “There is a 
significant difference in the writing ability between first year students of SMA N 9 
Purworejo who are taught by using text-based approach and those are not” is 
accepted. 
  
 
First, the result of the research indicates that the use of text-based approach in 
the teaching and learning processes of the experimental group can improve the 
students’ writing ability. It can be seen from the comparison between the pre-test and 
post-test result. The students’ writing ability of the experimental group after the 
treatments improves from the mean 25.52 to 28.13 or improves 2.63 point. 
According to the table of score categorization, the students’ writing ability improves 
from a poor category into a good category. 
Second, the pre-test result shows that the pre-test value of students’ writing 
ability from the students who are taught without using text-based approach or the 
control group is in the poor category, i.e. 25.78. Meanwhile, the post-test result 
shows that the post-test mean score remains in the poor category, i.e. 26.57. So, it 
can be concluded that the students writing ability of the control group in which the 
treatment was not applied is decreasing 0.79 point.                  
Third, there is a significant difference in the writing ability between students 
who are taught by using text-based approach and those who are not in teaching 
writing to the first year students of SMAN 9 Purworejo. It can be observed from the 
higher result of the students’ writing ability. The result of ANCOVA test has a 
significant value of 0.05. In other words, there was a significant effect of writing 
ability of post-test after controlling for the effect of  pre-test, F = 71.52, p < 0.05. 
Therefore, it proves the hypothesis which reads “There is a significant difference in 
the writing ability between first year students of SMAN 9 Purworejo who are taught 
by using text-based approach and those are not” is accepted. 
  
 
B. Implications 
There are two implications on this research. Those are seen theoretically and 
practically. For the theoretical implication, the researcher expects that the result of 
this study can strengthen the theories on education, especially on the use of text-
based approach in the teaching and learning process of writing. In other words, the 
text-based approach will increase the students’ writing ability. 
For the practical implication, the result of the study can be used by English 
teacher as a consideration in choosing the approach for the English teaching and 
learning process. 
 
C. Suggestions 
Based on the previous discussion, there are some suggestions from the 
researcher to the teacher, the students and other researchers. With regard to the above 
conclusion, the researcher proposes the following suggestions: 
1. To the English Teachers 
In the English teaching and learning process, especially in writing, the 
English teacher should be creative in selecting and applying appropriate 
techniques which can build the students motivation and help students to reach 
their successful learning of English. For this reason, the teachers are suggested to 
use text-based approach in the teaching writing activities for building and 
increasing students’ motivation in writing ability. 
 
  
 
2. To the Students 
The research findings can give advantages for the students. Students can be 
more motivated to learn, increase the writing ability and finally reach their success 
in the English learning. Based on this research, the effect of text-based approach 
in the teaching and learning process of writing helps students to practice and 
increase their writing ability and also helps them to build their motivation in 
English writing processes. 
3. To the Other Researcher 
The researcher realizes that this research is far from being perfect. The 
researcher hopes that this study may contribute to other researchers who are 
interested in conducting the related research to add theories and develop the 
similar theme in the English teaching and learning process.  
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Research Instrument 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
Pre – Test : Writing 
Genre : Recount and Narrative 
Grade : X/ 3 
Time Alocation : 90 minutes 
 
 
Read this instruction. 
1. Recount text (45 minutes) 
Write a story of your last academic holiday. Your writing should include the 
orientation, events and re-orientation. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
_____________________________ 
____________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________ 
  
 
2. Narrative text (45 minutes) 
Write a story. Your writing should include the orientation, complication and 
resolution. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
_____________________________ 
____________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________ 
  
 
Post – Test : Writing 
Genre : Recount and Narrative 
Grade : X/ 3 
Time Alocation : 90 minutes 
 
Read this instruction. 
1. Recount text (45 minutes) 
Write a story of your last academic holiday. Your writing should include the 
orientation, events and re-orientation. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
_____________________________ 
____________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________ 
  
 
2. Narrative text (45 minutes) 
Write a story. Your writing should include the orientation, complication and 
resolution. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
_____________________________ 
____________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________ 
  
 
 
 
 
 
 
 
 
 
 
Rubric of Scoring 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
Categories for Evaluating Writing 
 
Categorization Description 
Ideas and 
Development  
1 Lack development of topic 
2 Adequate development of topic; listing of details 
3 Good development of topic 
4 
Extensive development of topic; strong support of main idea with 
details 
Organization .  
1 Not organized  
2 Sparsely organized; lack of sequence 
3 Fairly well organized; flow and sequence evident 
4 Completely organized; smooth flow with strong sequence 
Vocabulary  
1 Poor or inappropriate word choice 
2 Fair word choice; simple words  
3 Good word choice; meaning is clear. 
4 Vivid and imaginative word choice; appropriate use of vocabulary  
Sentence structure  
1 Poor; many errors 
2 Fair; choppy with variety 
3 Adequate; few errors and some variety of lengths  
4 Excellent; no errors and a variety of lengths 
Capitalization and 
Punctuation  
1 Many errors (over 10) 
2 Some errors (6-10) 
3 Very few errors (1-5)  
4 Error free 
Spelling  
1 Many errors (over 10) 
2 Some errors (6-10) 
3 Very few errors (1-5) 
4 Error free 
  
 
 
 
 
 
 
 
 
 
 
 
Validity and Reliability of the Instrument 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
  
 
 
  
 
 
  
 
 
 
 
 
 
 
 
 
Lesson Plans 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
LESSON PLAN 
(Control Group) 
 
 
School            : SMAN 9 Purworejo 
Subject           : English 
Class/Semester          : X/ 4 
Standard of Competency : Students are able to produce and express the meaning of 
short functional texts and short essays in the forms of 
recount text related to daily life context. 
Basic Competence              : Students are able to produce and express the meaning 
in the form of written recount text accurately, fluently, 
and acceptably related to daily life context. 
Kind of text           : Recount 
Theme           : Vacation 
Skill Focus           : Writing 
Time Allocation          : 2 x 45 minutes 
 
 
I. Achievement Indicators 
 The students are able to identify the correct generic structure of a recount 
text. 
 The students are able to use grammar, vocabulary, expressing ideas and 
development, organization, sentence structure, capitalization and 
punctuation, and also spelling in producing recount text. 
 The students are able to use the simple past tense in recount text. 
 The students are able to write a simple recount text. 
 
 
  
 
II. Learning Objective 
At the end of the session, the students are able to construct and write a 
simple short recount text in the right rhetorical steps of their own vacation 
experience accurately and appropriately related to daily life context. 
 
III. Teaching Method :  
Presentation, Practice, Production 
 
IV.       Teaching Activity 
Opening 
- The teacher greets the students. 
- Students and the teacher pray. 
- The teacher checking attendance list. 
 
Main Activities 
a. Presentation 
 Students are asked about their vacation experience. 
 Students give some answers or comments to the questions related to 
the material. 
 Teacher asks some questions related to the material, like “Did you 
ever go to some places for holiday?”, “Can you tell me about your 
vacation experience?” 
 The teacher shows a recount text (Text I). 
 The teacher explains the students about the construction of the recount 
text. 
 Students are presented about simple past tense forms in recount text. 
 Checking the students’ understanding by asked them to make a simple 
past tense sentence. 
  
 
b. Practice 
 The teacher gives other example of  recount text (Text II). 
 The students do some exercises related to the material inpairs/ group. 
 The teacher asks the students to identify the recount text inpairs/ 
group. 
 The students identify the recount text inpairs/ group. 
  
c. Production 
 The teacher asks the students to choose one topic to make a recount 
text (Task I).  
 Students are asked to identify the generic structure of their writing 
about certain topic (Task II).   
 Students work individually. 
 
Closing 
- Students and the teacher make a conclusion and reflection together. 
- Students and the teacher pray and say goodbye. 
 
V. Resources 
- Example of the text from LKS. 
- Example of the picture from internet. 
 
 
 
 
 
 
 
 
  
 
VI. Evaluation 
Categorization Description 
Ideas and 
Development  
1 Lack development of topic 
2 Adequate development of topic; listing of details 
3 Good development of topic 
4 
Extensive development of topic; strong support of main idea with 
details 
Organization .  
1 Not organized  
2 Sparsely organized; lack of sequence 
3 Fairly well organized; flow and sequence evident 
4 Completely organized; smooth flow with strong sequence 
Vocabulary  
1 Poor or inappropriate word choice 
2 Fair word choice; simple words  
3 Good word choice; meaning is clear. 
4 Vivid and imaginative word choice; appropriate use of vocabulary  
Sentence structure  
1 Poor; many errors 
2 Fair; choppy with variety 
3 Adequate; few errors and some variety of lengths  
4 Excellent; no errors and a variety of lengths 
Capitalization and 
Punctuation  
1 Many errors (over 10) 
2 Some errors (6-10) 
3 Very few errors (1-5)  
4 Error free 
Spelling  
1 Many errors (over 10) 
2 Some errors (6-10) 
3 Very few errors (1-5) 
4 Error free 
 
  
 
VII. ‘Materials 
RECOUNT TEXT 
 
Recount text is a text which retells events or experiences in the past. Its 
purpose is either to inform or to entertain the audience. 
 
- Generic Structure of Recount Text: 
 Orientation: Introducing the participants, place and time. 
 Events: Describing series of event that happened in the past. 
 Reorientation: It is optional. Stating personal comment of the writer to the 
story. 
- Language Feature of Recount Text: 
 Introducing personal participant; I, my group. 
 Using chronological connection; then, first, second. 
 Using linking verb; was, were. 
 Using action verb; look, go, change. 
 Using simple past tense 
 
 
 
 
 
 
 
 
 
  
 
 
 
Generic 
structure 
My Interesting Vacation 
 
Orientatio
n 
 
 
 
 
 
Series of 
Events 
 
 
 
 
 
 
Re-
orientation 
             My interesting vacation was a travel to 
Bali. I went there last academic holiday with my parents, 
sister, and my uncle. We went to Bali by a family car. 
              We left Jogja at 05.00 p.m. to Bali. My 
uncle, Mr. Boby drove the car quickly but carefully. 
However my father, Mr. Budi drove the car when my 
uncle felt tired. We arrived in Ketapang harbor, 
Banyuwangi at 05.00 a.m. Then we crossed Bali strait 
for about a half hour to Gilimanuk harbor in Bali. My 
father took us to a hotel first. We had to take a rest 
before doing the other activities. We slept in Sanur Bali 
beach Hotel. It was a place we transited before going 
everywhere. 
              Traveling in Bali for a week, we 
thought were not enough. We could only visit several 
places like Sanur &kuta beach, Sukowati traditional art 
market, Tanah Lot, Besakih, and Bedugul temples. 
Really, spending holiday in Bali was very tiring, but it 
was very satisfying. 
Text I 
  
 
 
 
 
 
 
 
 
Going to Yogyakarta 
 Nidya and Wiwi are friends. They live in Bandung, 
West Java. Last semester they went to Yogyakarta for holiday. 
They left Bandung on Monday morning by train from Kiara 
Condong Station, because they hope they could arrive at 
Yogyakarta Tugu Station on Monday evening. 
 They found a hotel first on their arrival in this 
point of interest. They had a rest while enjoying the 
beautiful night at Malioboro and after that they visited Alun-
Alun kidul and enjoyed a delicious dinner in the Gudeg Yu Djum 
restaurant at Wijilan. 
 On the second day, they visited Keraton, Taman Sari 
and Prambanan Temple.On the third day they went to Parang 
Tritis and Tugu Monument on the night. Then they come back 
from Yogyakarta to Bandung on the following day. 
 They thought travelling in Yogyakarta for three days 
was not enough. They didn’t buy anything for their souvenirs, 
but they took many pictures to remind them about their visit 
to Yogyakarta. They felt very tired, but they were very happy. 
Text II 
  
 
Answer the following questions. 
 
1. Where did Nidya and Wiwi go? 
______________________________________________________________ 
2. When did they leave Bandung? 
______________________________________________________________ 
3. Why did they leave on Monday morning? 
______________________________________________________________ 
4. How did they go to Yogyakarta? 
______________________________________________________________ 
5. Where did they eat dinner? 
______________________________________________________________ 
6. When did they go to Prambanan Temple? 
______________________________________________________________ 
7. How long did they travelling at Yogyakarta? 
______________________________________________________________ 
8. What for did they take the picture? 
______________________________________________________________ 
 
 
 
 
 
 
 
  
 
Work Sheet 
         Write a short text about your unforgettable vacation in 
your life. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
__________________________________ 
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________ 
Task I 
  
 
 
Complete the Generic Structure of your 
text. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Task II 
1. Orientation 
a. Who   : ………………………………………………………………………………………… 
b. When   : ………………………………………………………………………………………… 
c. Where : ………………………………………………………………………………………… 
2. Events 
a. ………………………………………………………………………………………………………… 
b. ………………………………………………………………………………………………………… 
c. ………………………………………………………………………………………………………… 
d. ………………………………………………………………………………………………………… 
e. ………………………………………………………………………………………………………… 
f. ………………………………………………………………………………………………………… 
3. Reorientation 
…………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………
………………………………………………………………………………………………………. 
  
 
LESSON PLAN 
(Control Group) 
 
School             : SMAN 9 Purworejo 
Subject           : English 
Class/Semester          : X/ 4 
Standard of Competency  : Students are able to produce and express the meaning of 
short functional texts and short essays in the forms of 
narrative text related to daily life context. 
Basic Competence             : Students are able to produce and express the meaning in 
the form of written narrative text accurately, fluently, 
and acceptably related to daily life context. 
Kind of text           : Narrative 
Theme           : Story 
Skill Focus           : Writing 
Time Allocation          : 2 x 45 minutes 
 
 
VIII. Achievement Indicators 
 The students are able to use grammar, vocabulary, expressing ideas and 
development, organization, sentence structure, capitalization and 
punctuation, and also spelling in producing narrative text. 
 The students are able to identify the purpose, language features and 
organization of narrative text. 
 The students are able to Use the simple past tense in narrative text. 
 The students are able to write other example of narrative text. 
IX. Learning Objective 
At the end of the session, the students are able to construct and write a 
simple short narrative text in the right rhetorical steps accurately and 
appropriately related to daily life context. 
  
 
X. Teaching Method:  
Presentation, Practice, Production. 
XI. Teaching Activity 
Opening 
- The teacher greets the students. 
- Students and the teacher pray. 
- The teacher checking attendance list. 
 
Main Activities 
d. Presentation 
 Teacher asks some questions related to the material, “Do you like 
reading a story?, What story do you like to read?”. 
 Students give some answers or comments to the questions related to 
the material. 
 The teacher shows example of narrative text to the students (TextI). 
 The teacher explains the students about the construction of the 
narrative text. 
 Students are presented about simple past tense forms in narrative text. 
 Checking the students’ understanding. 
 
e. Practice 
 The teacher gives other example of narrative text (Text II). 
 The students do some exercises related to the material inpairs/ group. 
 The students identify the narrative text inpairs/ group. 
 
f. Production 
 The teacher asked the students to choose one topic to make a narrative 
text (Task I).  
  
 
 Students are identifying the generic structure of their writing about 
certain topic (Task II).   
 Students work individually. 
 
Closing 
- Students and the teacher make a conclusion and reflection together. 
- Students and the teacher pray and say goodbye. 
 
XII. Resources 
The text from internet. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
XIII. Evaluation  
 
Categorization Description 
Ideas and 
Development  
1 Lack development of topic 
2 Adequate development of topic; listing of details 
3 Good development of topic 
4 
Extensive development of topic; strong support of main idea with 
details 
Organization .  
1 Not organized  
2 Sparsely organized; lack of sequence 
3 Fairly well organized; flow and sequence evident 
4 Completely organized; smooth flow with strong sequence 
Vocabulary  
1 Poor or inappropriate word choice 
2 Fair word choice; simple words  
3 Good word choice; meaning is clear. 
4 Vivid and imaginative word choice; appropriate use of vocabulary  
Sentence structure  
1 Poor; many errors 
2 Fair; choppy with variety 
3 Adequate; few errors and some variety of lengths  
4 Excellent; no errors and a variety of lengths 
Capitalization and 
Punctuation  
1 Many errors (over 10) 
2 Some errors (6-10) 
3 Very few errors (1-5)  
4 Error free 
Spelling  
1 Many errors (over 10) 
2 Some errors (6-10) 
3 Very few errors (1-5) 
4 Error free 
  
 
XIV. Materials 
 
NARRATIVE TEXT 
Narrative is the text to amuse, entertain and to deal with actual or 
vicarious experience in different ways, deal with problematic events which 
lead to crisis or turning point of some kind, which in turn finds a resolution. 
- Types of narrative: 
There are many types of narrative. They can be imaginary, factual 
or a combination of both. They may include fairy stories, mysteries, 
science fiction, romances, horror stories, adventure stories, fables, myths 
and legends, historical narratives, ballads, slice of life, and personal 
experience. 
- Generic Structure of Narrative Text: 
Orientation: (introduction) in which the characters, setting and time of 
the story are established. Usually answers who? when? where? 
Complication or problem: The complication usually involves the main 
characters (often mirroring the complications in real life). 
Resolution: There needs to be a resolution of the complication. The 
complication may be resolved for better or worse/happily or unhappily. 
Sometimes there are a number of complications that have to be resolved. 
These add and sustain interest and suspense for the reader. 
- Language Feature of Narrative Text: 
 Focus on specific and usually individualized participants. 
 Using material processes, behavioral and verbal processes. 
 Using relational processes and mental processes. 
 Using past tense. 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Cinderella 
 
Once upon a time, there was a young girl named Cinderella. 
She lived with her step mother and two step sisters. The step 
mother and sisters were conceited and bad tempered. They treated 
Cinderella very badly. Her step mother made Cinderella do the hardest 
works in the house; such as scrubbing the floor, cleaning the pot and 
pan and preparing the food for the family. The two step sisters, on the 
other hand, did not work about the house. Their mother gave them 
many handsome dresses to wear. 
 
  One day, the two step sister received an invitation to the ball 
that the king’s son was going to give at the palace. They were excited 
about this and spent so much time choosing the dresses they would 
wear. At last, the day of the ball came, and away went the sisters to 
it. Cinderella could not help crying after they had left. 
“Why are crying, Cinderella?” a voice asked. She looked up and saw 
her fairy godmother standing beside her, “because I want so much to 
go to the ball” said Cinderella. “Well” said the godmother, ”you’ve been 
such a cheerful, hardworking, uncomplaining girl that I am going to see 
that you do go to the ball”. 
 
  Magically, the fairy godmother changed a pumpkin into a fine 
coach and mice into a coachman and two footmen. Her godmother 
tapped Cinderella’s raged dress with her wand, and it became 
a beautiful ball gown. Then she gave her a pair of pretty glass slippers. 
“Now, Cinderella”, she said; “You must leave before midnight”. Then 
away she drove in her beautiful coach. 
 
Cinderella was having a wonderfully good time. She danced 
again and again with the king’s son. Suddenly the clock began to strike 
twelve, she ran toward the door as quickly as she could. In her hurry, 
one of her glass slipper was left behind. A few days later, the king’ son 
proclaimed that he would marry the girl whose feet fitted the glass 
slipper. Her step sisters tried on the slipper but it was too small for 
them, no matter how hard they squeezed their toes into it.  
 
In the end, the king’s page let Cinderella try on the slipper. 
She stuck out her foot and the page slipped the slipper on. It fitted 
perfectly. Finally, she was driven to the palace. The king’s son was 
overjoyed to see her again. They were married and live happily ever 
after. 
 
Orientation 
Resolution 
Complication 
Text I 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Joni’s New English Teacher 
 When Joni was in the first year of Senior High 
School, he had to cope with a very difficult problem. 
It was a time when he didn’t have courage to speak 
English because he was afraid of making mistakes in 
vocabulary usage, pronunciation and especially, 
structure. To make things worse, Joni was basically 
so shy and regarded as a silent person. He ever said 
to Hendri, his classmate, that he didn’t have a 
bravery to speak English because of those factors. 
Consequently, Joni was not in the mood for English 
lesson especially when the teacher asked him for 
giving opinion or presentation in front of the class. 
 
 One day, there was a new English teacher in 
Joni’s school. Her name was Mrs. Shandy. Fortunately, 
she was very caring and patient. She was willing to 
give her hand whenever Joni and his classmates need 
some help due to the difficulties with her lesson. 
She said that she allowed the students to play their 
own cassettes and listen to English language songs 
during the lesson. In short, while Joni and his 
classmates were taking notes or doing assignment, 
they were also being entertained. 
 
 She divided the lesson into two sessions and 
arranged it in such ways. In the first session, her 
student studied theories about English language in 
general. Then, in the second session, she asked them 
to be active participants by joining certain games 
such as scrabble or their favorite one. It was so 
much fun with a lot of practice time, instead of 
theory itself; Joni could gradually change his mood 
in learning English. 
 
 That English teacher was really able to boost 
Joni’s spirit to learn English well. The way she 
taught her students very deeply affected. Her 
students called her a hero. 
 
 
 
 
 
Text II 
  
 
Answer the following questions. 
 
1. Who was Joni? 
_______________________________________________
___________________________________________________ 
2. What problem did Joni have when he was in the first year student of 
Senior High School? 
_______________________________________________
___________________________________________________ 
3. Why did Joni cannot concentrate on the English lesson? 
_______________________________________________
___________________________________________________ 
4. What was Joni’s new English teacher name? 
_______________________________________________
___________________________________________________ 
5. What methods did the teacher do when she gave the lesson? 
_______________________________________________
___________________________________________________ 
 
 
 
 
  
 
LESSON PLAN 
(Experimental Class) 
 
 
School          :   SMAN 9 Purworejo 
Subject         :   English 
Class /Semester        :   X / 3 
Standart of Competency :  Students are able to produce and express the meaning of 
short functional texts and short essays in the forms of 
recount text related to daily life context. 
Basic Competenc        :  Students are able to produce and express the meaning in 
the form of written recount text accurately, fluently, 
and acceptably related to daily life context. 
Kind of Text          :  Recount 
Theme          :  Vacation 
Skill Focus           :  Writing  
Time Allocation         :  2 x 45 minutes 
 
I. Achievement Indicators: 
 The students are able to identify the correct generic structure of a recount 
text. 
 The students are able to use grammar, vocabulary, expressing ideas and 
development, organization, sentence structure, capitalization and punctuation, 
and also spelling in producing recount text. 
 The students are able to use the simple past tense in recount text. 
 The students are able to write a simple recount text. 
II. Learning Objectives:  
At the end of the session, the students are able to construct and write a 
simple short recount text in the right rhetorical steps of their own vacation 
experience accurately and appropriately related to daily life context. 
  
 
III. Teaching Method: Text-Based Approach (Four Stages: BKOF – MOT – JCOT 
– ICOT). 
 
IV. Teaching Activity 
b. Pre – Activity 
Opening 
- Greeting. 
- Praying. 
- Checking the attendance list. 
  
c. Main Activity 
1. BKOF ( Building Knowledge Of Field) 
- The teacher asked some questions related the material to stimulate the 
student’s motivation. 
 Did you ever go to some places for holiday? 
 Can you tell me about your vacation experience? 
- The students tell about their vacation experiences. 
- The teacher shows example of recount text to the students (Text I). 
- Reviewing recount text:  
 Orientation: Introducing the participants, place and time. 
 Events: Describing series of event that happened in the past. 
 Reorientation: It is optional. Stating personal comment of the writer to 
the story. 
 
2.  MOT (Modeling Of Text) 
 
- The teacher gives the students other example of recount text (Text II). 
- The students find the meaning of some difficult words of the Text II in 
dictionary. 
  
 
- The students analyze the purpose, text organization, generic structure, 
and the language features used in the recount text (Text II). 
- The students differentiate the use of regular and irregular verbs in the 
simple past tense. 
 
3. JCOT (Joint Construction Of the Text) 
- The students do some exercises related to the material (Text II) in pairs 
/group. 
- The students and the teacher discuss the exercises. 
 
4. ICOT (Independent Construction OF the Text) 
- The students can make an example of simple past tense sentences one 
by one. 
- The students write a recount text based on their own interesting 
vacation experiences on traveling (Task I). 
- The students identify the generic structure of recount text that they 
write (Task II). 
 
d. Post Activity 
Concluding 
- The students have oral reviews for the lesson given. 
- The students have opportunity to ask any questions related to the material. 
 
Closing 
- The teacher ends the class by leading a prayer and saying goodbye to the 
students. 
 
V. Resources 
- Example of the text from LKS. 
- Example of the picture from internet. 
  
 
VI. Evaluation 
Categorization Description 
Ideas and 
Development  
1 Lack development of topic 
2 Adequate development of topic; listing of details 
3 Good development of topic 
4 
Extensive development of topic; strong support of main idea with 
details 
Organization .  
1 Not organized  
2 Sparsely organized; lack of sequence 
3 Fairly well organized; flow and sequence evident 
4 Completely organized; smooth flow with strong sequence 
Vocabulary  
1 Poor or inappropriate word choice 
2 Fair word choice; simple words  
3 Good word choice; meaning is clear. 
4 Vivid and imaginative word choice; appropriate use of vocabulary  
Sentence structure  
1 Poor; many errors 
2 Fair; choppy with variety 
3 Adequate; few errors and some variety of lengths  
4 Excellent; no errors and a variety of lengths 
Capitalization and 
Punctuation  
1 Many errors (over 10) 
2 Some errors (6-10) 
3 Very few errors (1-5)  
4 Error free 
Spelling  
1 Many errors (over 10) 
2 Some errors (6-10) 
3 Very few errors (1-5) 
4 Error free 
 
  
 
VII. Materials: 
 
RECOUNT TEXT 
 
Recount text is a text which retells events or experiences in the past. Its 
purpose is either to inform or to entertain the audience. 
  
- Generic Structure of Recount Text: 
 Orientation: Introducing the participants, place and time. 
 Events: Describing series of event that happened in the past. 
 Reorientation: It is optional. Stating personal comment of the writer to the 
story. 
- Language Feature of Recount Text: 
 Introducing personal participant; I, my group. 
 Using chronological connection; then, first, second. 
 Using linking verb; was, were. 
 Using action verb; look, go, change. 
 Using simple past tense. 
Verbs in past form. 
- Verbal Form 
In English, there are regular verbs and irregular verbs. We cannot 
add –ed to the basic verbs of irregular verbs.  
a. Regular Verb Form 
Present Past 
 Play Played 
Listen Listened 
Enjoy Enjoyed 
Visit Visited 
  
 
Work Worked 
Cook Cooked 
Watch Watched 
Talk Talked 
Study Studied 
Brush Brushed 
 
 
b. Irregular Verb Form 
Present Past 
Is, are  Was, were 
Bring  Brought 
Buy Bought 
Choose Chose 
Come Came 
Do Did 
Feel Felt 
Forget Forgot 
Give Gave 
Go Went 
Have Had 
Know Knew 
Learn Learnt/ learned 
Leave Left 
Lose Lost 
Get Got 
  
 
- Nominal Form (to be) 
S (He/She/It/I) + was  and  S (They/We/You) + were 
 
 Using simple past tense: 
Simple past tense expresses the idea that an action started and finished 
at a specific time in the past. 
a. Verbal Sentence 
 (+)S (He/She/It/I/They/We/You) + 
V2. 
Ex. When he turned around, ... 
 (-) S(He/She/It/I/They/We/You) + did 
+ not + V1. 
Ex. He did not want to impress his 
friends. 
 (?) Did + S 
(He/She/It/I/They/We/You) + V1? 
Example: Did a wolf eat very grady? 
(What/Who/Why/Where/When/How) + 
did + S (He/She/It/I/They/We/You) + 
V1? 
Ex. When the firecrackers exploded? 
 
b. Nominal Sentence 
 (+) S (HE/SHE/IT/I) + WAS + .... 
Example: I was happy. 
S (They/We/You) + WERE + .... 
Example: They were happy. 
(-) S(He/She/It/I/They/We/You) + 
was/were + not + complement. 
Example: She was sad. 
 (?) Was/Were + S 
(He/She/It/I/They/We/You) + 
Complement? 
Example: Were you sad? 
(What/Who/Why/Where/When/How) 
+ was/were + S 
(He/She/It/I/They/We/You) + 
complement? 
Example: why were you sad? 
 
  
 
 Using chronological connection; first, second, then, after that, next, 
last, etc. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Title: ___________________ 
 
Last holiday, my friends and I went to  
___________________________________________________
___________________________________________________
___________________________________________________ 
 
         First day,  ______________________________________ 
___________________________________________________. 
Then, _____________________________________________ 
___________________. Next, __________________________ 
___________________________________________________ 
Second day, _______________________________________ 
________________.  After that, ________________________. 
___________________________________________________               
 
           As a result, ____________________________________ 
___________________________________________________
___________________________________________________ 
 
  
 
 
 
 
 
 
 
 
 
Generic 
structure 
My Interesting Vacation 
 
Orientation 
 
 
 
 
 
Series of Events 
 
 
 
 
 
 
Re-orientation 
 
             My interesting vacation was a travel to 
Bali. I went there last academic holiday with my 
parents, sister, and my uncle. We went to Bali by a 
family car. 
              We left Jogja at 05.00 p.m. to Bali. My 
uncle, Mr. Boby drove the car quickly but carefully. 
However my father, Mr. Budi drove the car when my 
uncle felt tired. We arrived in Ketapang harbor, 
Banyuwangi at 05.00 a.m. Then we crossed Bali strait 
for about a half hour to Gilimanuk harbor in Bali. My 
father took us to a hotel first. We had to take a rest 
before doing the other activities. We slept in Sanur Bali 
beach Hotel. It was a place we transited before going 
everywhere. 
              Traveling in Bali for a week, we 
thought were not enough. We could only visit several 
places like Sanur &kuta beach, Sukowati traditional art 
market, Tanah Lot, Besakih, and Bedugul temples. 
Really, spending holiday in Bali was very tiring, but it 
was very satisfying. 
Text I 
  
 
 
 
 
 
 
 
 
 
 
 
 
Going to Yogyakarta 
 Nidya and Wiwi are friends. They live in Bandung, 
West Java. Last semester they went to Yogyakarta for holiday. 
They left Bandung on Monday morning by train from Kiara 
Condong Station, because they hope they could arrive at 
Yogyakarta Tugu Station on Monday evening. 
 They found a hotel first on their arrival in this 
point of interest. They had a rest while enjoying the 
beautiful night at Malioboro and after that they visited Alun-
Alun kidul and enjoyed a delicious dinner in the Gudeg Yu Djum 
restaurant at Wijilan. 
 On the second day, they visited Keraton, Taman Sari 
and Prambanan Temple.On the third day they went to Parang 
Tritis and Tugu Monument on the night. Then they come back 
from Yogyakarta to Bandung on the following day. 
 They thought travelling in Yogyakarta for three days 
was not enough. They didn’t buy anything for their souvenirs, 
but they took many pictures to remind them about their visit 
to Yogyakarta. They felt very tired, but they were very happy. 
Text II 
  
 
Answer the following questions. 
 
1. Where did Nidya and Wiwi go? 
______________________________________________________________ 
2. When did they leave Bandung? 
______________________________________________________________ 
3. Why did they leave on Monday morning? 
______________________________________________________________ 
4. How did they go to Yogyakarta? 
______________________________________________________________ 
5. Where did they eat dinner? 
______________________________________________________________ 
6. When did they go to Prambanan Temple? 
______________________________________________________________ 
7. How long did they travelling at Yogyakarta? 
______________________________________________________________ 
8. What for did they take the picture? 
______________________________________________________________ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
Work Sheet 
         Write a short text about your unforgettable vacation in 
your life. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Task I 
______________________________ 
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
___________________________ 
  
 
 
 
Complete the Generic Structure of your 
text. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Task II 
4. Orientation 
d. Who   : ………………………………………………………………………………………… 
e. When   : ………………………………………………………………………………………… 
f. Where : ………………………………………………………………………………………… 
 
5. Events 
g. ………………………………………………………………………………………………………… 
............................................................................................................. 
h. ………………………………………………………………………………………………………… 
………………………………………………………………………………………………………… 
i. ………………………………………………………………………………………………………… 
………………………………………………………………………………………………………… 
j. ………………………………………………………………………………………………………… 
............................................................................................................. 
k. ............................................................................................................. 
............................................................................................................. 
 
6. Reorientation 
…………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………
…………………………………………………………………………………………………… 
  
 
LESSON PLAN 
(Experimental Class) 
 
 
School          :   SMA N 9 Purworejo 
Subject         :   English 
Class /Semester        :   X / 3 
Standart of Competency :  Students are able to produce and express the meaning of 
short functional texts and short essays in the forms of 
narrative text related to daily life context. 
Basic Competence         : Students are able to produce and express the meaning in 
the form of written recount text accurately, fluently, 
and acceptably related to daily life context. 
Kind of Text          :   Narrative 
Theme           : Story 
Skill Focus           : Writing  
Time Allocation         :   2 x 45 minutes 
 
 Achievement Indicators: 
- The students are able to use grammar, vocabulary, expressing ideas and 
development, organization, sentence structure, capitalization and punctuation, 
and also spelling in producing narrative text. 
- The students are able to identify the purpose, language features and 
organization of narrative text. 
- The students are able to Use the simple past tense in narrative text. 
- The students are able to write other example of narrative text. 
 
 
 
 
  
 
 Learning Objectives:  
 At the end of the session, the students are able to construct and write a 
simple short narrative text in the right rhetorical steps accurately and 
appropriately related to daily life context. 
 
III. Teaching Method: Text-Based Approach (Four Stages: BKOF - MOT -  JCOT - 
ICOT) 
 
IV.  Teaching Activities 
e. Pre-Activity  
Opening: 
- Greeting. 
- Praying. 
- Checking the attendance list. 
 
f. Main Activity 
1. BKOF ( Building Knowledge Of Field) 
- The teacher asked some questions related the material to stimulate the 
student’s motivation. 
 Do you like reading a story? 
 What story do you like to read? 
- The teacher shows the example of narrative text to the students (TextI). 
- Reviewing narrative text: 
a. Orientation: (introduction) in which the characters, setting and 
time of the story are established. Usually answers who? when? 
where? 
b. Complication or problem: The complication usually involves the 
main characters (often mirroring the complications in real life). 
  
 
c. Resolution: There needs to be a resolution of the complication. The 
complication may be resolved for better or worse/happily or 
unhappily. Sometimes there are a number of complications that 
have to be resolved. These add and sustain interest and suspense for 
the reader. 
 
2.  MOT (Modeling Of Text) 
- The teacher gives the students other example of narrative text (Text II). 
- The students read the story. 
- The students find the meaning of some difficult words of the Text II in 
dictionary. 
- The students analyze the purpose, text organization, generic structure, 
and the language features used in the narrative text. 
 
5. JCOT (Joint Construction Of The Text) 
- The students do some exercises related to the material (TextII) in pairs 
/group. 
- The students and the teacher discuss the exercises. 
 
6. ICOT (Independent Construction Of The Text) 
- The students write a story on narrative text (Task I). 
- The students identify the generic structure of narrative text that they 
write (Task II). 
 
g. Post Activity 
Concluding: 
- The students have opportunity to ask any questions related to the 
material. 
- The teacher gives the reviews about the material. 
 
  
 
Closing: 
- The teacher ends the class by leading a prayer and saying goodbye to the 
students. 
 
V.  Resource: 
Text from internet. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
VI. Evaluation  
Categorization Description 
Ideas and 
Development  
1 Lack development of topic 
2 Adequate development of topic; listing of details 
3 Good development of topic 
4 
Extensive development of topic; strong support of main idea with 
details 
Organization .  
1 Not organized  
2 Sparsely organized; lack of sequence 
3 Fairly well organized; flow and sequence evident 
4 Completely organized; smooth flow with strong sequence 
Vocabulary  
1 Poor or inappropriate word choice 
2 Fair word choice; simple words  
3 Good word choice; meaning is clear. 
4 Vivid and imaginative word choice; appropriate use of vocabulary  
Sentence structure  
1 Poor; many errors 
2 Fair; choppy with variety 
3 Adequate; few errors and some variety of lengths  
4 Excellent; no errors and a variety of lengths 
Capitalization and 
Punctuation  
1 Many errors (over 10) 
2 Some errors (6-10) 
3 Very few errors (1-5)  
4 Error free 
Spelling  
1 Many errors (over 10) 
2 Some errors (6-10) 
3 Very few errors (1-5) 
4 Error free 
 
  
 
VII. Materials 
NARRATIVE TEXT 
 
Narrative is the text to amuse, entertain and to deal with actual or 
vicarious experience in different ways, deal with problematic events which 
lead to crisis or turning point of some kind, which in turn finds a resolution. 
- Types of narrative: 
There are many types of narrative. They can be imaginary, factual 
or a combination of both. They may include fairy stories, mysteries, 
science fiction, romances, horror stories, adventure stories, fables, myths 
and legends, historical narratives, ballads, slice of life, and personal 
experience. 
- Generic Structure of Narrative Text: 
Orientation: (introduction) in which the characters, setting and time of 
the story are established. Usually answers who? when? where? 
Complication or problem: The complication usually involves the main 
characters (often mirroring the complications in real life). 
Resolution: There needs to be a resolution of the complication. The 
complication may be resolved for better or worse/happily or unhappily. 
Sometimes there are a number of complications that have to be resolved. 
These add and sustain interest and suspense for the reader. 
- Language Feature of Narrative Text: 
 Focus on specific and usually individualized participants. 
 Use of material processes, behavioral and verbal processes. 
 Use of relational processes and mental processes. 
 Use of past tense. 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Cinderella 
 
Once upon a time, there was a young girl named Cinderella. 
She lived with her step mother and two step sisters. The step 
mother and sisters were conceited and bad tempered. They treated 
Cinderella very badly. Her step mother made Cinderella do the hardest 
works in the house; such as scrubbing the floor, cleaning the pot and 
pan and preparing the food for the family. The two step sisters, on the 
other hand, did not work about the house. Their mother gave them 
many handsome dresses to wear. 
 
  One day, the two step sister received an invitation to the ball 
that the king’s son was going to give at the palace. They were excited 
about this and spent so much time choosing the dresses they would 
wear. At last, the day of the ball came, and away went the sisters to 
it. Cinderella could not help crying after they had left. 
“Why are crying, Cinderella?” a voice asked. She looked up and saw 
her fairy godmother standing beside her, “because I want so much to 
go to the ball” said Cinderella. “Well” said the godmother, ”you’ve been 
such a cheerful, hardworking, uncomplaining girl that I am going to see 
that you do go to the ball”. 
 
  Magically, the fairy godmother changed a pumpkin into a fine 
coach and mice into a coachman and two footmen. Her godmother 
tapped Cinderella’s raged dress with her wand, and it became 
a beautiful ball gown. Then she gave her a pair of pretty glass slippers. 
“Now, Cinderella”, she said; “You must leave before midnight”. Then 
away she drove in her beautiful coach. 
 
Cinderella was having a wonderfully good time. She danced 
again and again with the king’s son. Suddenly the clock began to strike 
twelve, she ran toward the door as quickly as she could. In her hurry, 
one of her glass slipper was left behind. A few days later, the king’ son 
proclaimed that he would marry the girl whose feet fitted the glass 
slipper. Her step sisters tried on the slipper but it was too small for 
them, no matter how hard they squeezed their toes into it.  
 
In the end, the king’s page let Cinderella try on the slipper. 
She stuck out her foot and the page slipped the slipper on. It fitted 
perfectly. Finally, she was driven to the palace. The king’s son was 
overjoyed to see her again. They were married and live happily ever 
after. 
 
Orientation 
Complication 
Resolution 
Text I 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Joni’s New English Teacher 
 When Joni was in the first year of Senior High 
School, he had to cope with a very difficult problem. 
It was a time when he didn’t have courage to speak 
English because he was afraid of making mistakes in 
vocabulary usage, pronunciation and especially, 
structure. To make things worse, Joni was basically 
so shy and regarded as a silent person. He ever said 
to Hendri, his classmate, that he didn’t have a 
bravery to speak English because of those factors. 
Consequently, Joni was not in the mood for English 
lesson especially when the teacher asked him for 
giving opinion or presentation in front of the class. 
 
 One day, there was a new English teacher in 
Joni’s school. Her name was Mrs. Shandy. Fortunately, 
she was very caring and patient. She was willing to 
give her hand whenever Joni and his classmates need 
some help due to the difficulties with her lesson. 
She said that she allowed the students to play their 
own cassettes and listen to English language songs 
during the lesson. In short, while Joni and his 
classmates were taking notes or doing assignment, 
they were also being entertained. 
 
 She divided the lesson into two sessions and 
arranged it in such ways. In the first session, her 
student studied theories about English language in 
general. Then, in the second session, she asked them 
to be active participants by joining certain games 
such as scrabble or their favorite one. It was so 
much fun with a lot of practice time, instead of 
theory itself; Joni could gradually change his mood 
in learning English. 
 
 That English teacher was really able to boost 
Joni’s spirit to learn English well. The way she 
taught her students very deeply affected. Her 
students called her a hero. 
 
 
 
 
 
Text II 
  
 
 
Answer the following questions. 
 
1. Who was Joni? 
___________________________________________________
___________________________________________________ 
2. What problem did Joni have when he was in the first year student of 
Senior High School? 
___________________________________________________
___________________________________________________ 
3. Why did Joni cannot concentrate on the English lesson? 
___________________________________________________
___________________________________________________ 
4. What was Joni’s new English teacher name? 
___________________________________________________
___________________________________________________ 
5. What methods did the teacher do when she gave the lesson? 
___________________________________________________
___________________________________________________ 
 
 
 
 
  
 
Work Sheet 
         Write a short text about your Favorite Story. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
__________________________________ 
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________ 
Task I 
  
 
 
 
 
Complete the Generic Structure of your 
text. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Task II 
7. Orientation 
g. Who   : ………………………………………………………………………………………… 
h. When   : ………………………………………………………………………………………… 
i. Where : ………………………………………………………………………………………… 
8. Complication 
l. ………………………………………………………………………………………………………… 
m. ………………………………………………………………………………………………………… 
n. ………………………………………………………………………………………………………… 
o. ………………………………………………………………………………………………………… 
p. ………………………………………………………………………………………………………… 
q. ………………………………………………………………………………………………………… 
9. Resolution 
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………. 
  
 
 
 
 
 
 
 
 
 
Descriptive Statistics 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
 
 
 
 
 
 
 
Inferential Statistics 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
 
 
 
 
 
 
 
Result of Students’ Writing Score 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
 
 
 
 
 
 
 
 
 
Students’ Written Forms 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
 
 
 
 
 
 
 
Documentations 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
The Teaching and Learning Process in the Control Class 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Teaching and Learning Process in the Experimental Class 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
Students works in group in the Control Class 
 
Students works in group at Experimental Class 
 
 
 
 
 
 
 
 
 
Students works in group in the Experimental Class 
 
 
 
 
Students works in group in the Experimental Class 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
Students works individually in the Control Class 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Students works individually in the Experimental Class  
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